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CHAPTER 1
INTRODUCTIOH
Ratlonaltt«—»Thd Young Woman's Christian Association was first
oonoaiTed by a group of woman who had as their major oonoern the pro¬
tection of young employed girls. Its field of endeaTor, since its
inception one hundred and one years ago* has deweloped to include all
ages and occupations. Its purpose* "To build a fellowship of women
cmd girls dewoted to the task of realising in our common life those
ideals of personal and social liring to which we are committed by our
faith as Christians."
In this endesTor Y. W. C. A. seeks to understand Jesus* to share
his love for all people* and to grow in the knowledge and love of
Cod.
Pursuant to this purpose is the Y-Teen program designed for
girls in eleraantary and high schools who might have the desire for a
better way of life. It is felt that this and similar experiences in
formative years make for a better adjusted adult.
This study was limited to a consideration of differences in
intelligence* interest* and personality of Y-Tsens and Non-Y-Teens.
It will study their tested differences* if any. It is believed that
there are differences stemming from the association or lack of it* as
the case may be with the Y-Teen Program. The writer's interest in a
problem of this nature stems from that fact that she is school sponsor
of the Y-Teen Club in the Hill Elementary School.
Statement of the Problem.—The problem involved in this study
was to determine the differences* if any* in intelligence, personality*
1
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and Intaraat bstwaen twenty-fiTa Y-Taena and Twenty-fiTa Non-T-Taana
anrollad in tha Charlaa W* Hill Elaaantary Sohool during 1956-1957*
Limltationa of tha Study»-»Tha problam of thia atudy waa limitad
to twanty-fira Y-Taana and twenty-fiva Non-Y»Taana from tha Charlaa
W. Hill Elamantary School* Atlanta* Georgia* 1956»19e7» It waa
further limited to a oompariaon with raferanoa to taatad atatiati'
oally aignifieant diffarenoea of thaaa two groupa of pupila in
Intalliganoa" aa maaaurad by Tha Otia Quiolc-Scoring Uental Teat;
"Paraonality* aa maaaurad by Tha California Teat of Paraonality*
Elementary; "Aoademio Intereata” aa meaaured by Intereat Index (6t2a)
as a basis for administrative and curricular procedures*
No consideration waa given to varying length of time of mambar-
ahip of Y'Taans in tha Young VToman's Christian Association beyond
one year*
Purpose of the Study.—»The major purpose of this study was to
dateraiina tha extant to which there are diffarencas in tha intalliganoa*
paraonality* and interest between girls anrollad in tha Y>Taan and
those not anrollad in tha Y-Tean Club of tha Charlaa W* Hill Elemen¬
tary Sohool* Atlanta* Georgia* 1956-1957*
The spacifie purposes ware to determine tha extant to which
there are differences in the intalliganoa* interests* and personality*
between girls enrolled in the Y-Taan and those not anrollad in the
Y-Taan Club of the Charles W. Hill Elementary School* Atlanta*
Georgia* 1955-1956.
The specific purposes of this study ara oharaotarizad in tha
statements to follows
s
1* To dotormine the measure of oentral tendenoy and yariahility
In intalligenoe hetween a group of T-Teens and a group of
Non-T*Teens*2,To determine the measure of oentral tendency and rariability
in interest between a group of T-Teens and a group of Non-T-
Teens.
3* To determine the measures of oentral tendency and warlability
in personality between a group of Y-Teens and a group of Non-
y-Teons,
4. To formulate implioations, if any, whioh may result from the
analysis and interpretation of the data of this study.
Definitions of Terms.—The main terms whioh were used through¬
out this study are defined in the following statements:
1. The term, "T-Teen," as used in this study designates
any girl between the ages of 12 and 18 who holds membership
in the Y-Teen Club sponsored by the Young Women’s Christian
Association.
2. The Term, "Non-Y-Teen," as used in this study identifies
any girl between the ages of 12 and 18 who is not a member
of the Y-Teen Club sponsored by the Young W(»asn's Christian
Association.
1
3. The term, "Intelligence,* as used in this study refers
to the mental development of the Y-Teeners as measured by
the Otis Quick-Scoring Uental Ability Test (Beta Form).
2
4. The term, "Interest* as used in this study will refer to
Intersstes of the Y-Teeners as measxired by the Interest
Index, Test(8t2a).
3
5. The term, "Personality," as used in this study will refer
to the extent of personality matinrity as measured by the
California Test of Personality.
^Arthur S. Otis, Otis Quick-Scoring Mental Ability Tests (Kew
Edition, Beta Test Form Em). '
^Eight-year Study of Progressive Education, Interest Index - Test
8t2a, Cooperative Test Division (Princeton, New Jersey,' 1850).
^Louis P. Thorpe, et al., California Test of Personality (Los
Angeles, 1953).
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Locale,—This study was conducted during the second semester of
1956»1957 at the Charles W. Hill Elementary School, Atlanta, Georgia,
The Charles W, Hill BXementary School is located in the north-
eastern section of Atlanta, Georgia, in Fulton County, The school
consists of one large hriok building with forty classrooms, a princi¬
pal's office, a leurge cafeteria, one well-equipped room for a
Cerebral Palsy Class and a library with a part-time librarian.
There is a principal, two school clerks, forty-four teachers, and one
playground teacher. The enrollment is one thousand four hundred and
thirty-fiTei of this number eight hundred and sixty-two are girls
and six hundred and seveoty-three are boys.
There are two other elementary schools in this northeastern
section, namely, John Hope Elementary School and the Nathan B, Forest
Elementary School, One high School, David T, Howard High School,
The socio-economic conditions of the community served by this
school may be said to be lower average.
Method of Researoh,—The Descriptive-Survey Ifethod of Re¬
search, employing the spseific techniques cf testing and statistical
analysis, was used to gather Ihe data necessary for IMs study.
Description Subjects,—The subjects tdiieh were involved
in this stvtdy are indicated below.
Subjects: The fifty subjects, twenty-five Y-Teens and twenty-
five Non-Y-Teens were from iiie sixth and seventh grades of the Charles
W, Hill Elementary School, Atlanta, Georgia, These pupils* ages
ranged from 127 months to 168 months.
Description of Instruments,—The instruments used in this study
5
ara at followsi
1* Otis Quiok-Sooring Uental Ability Tests (New Sdition) Beta
Form.
2* Interest Index (Test 8i2a)
3. California Test of Personality (Elementary)
The Otis Quiok-Sooring Mental Ability Test was chosen for re»
searoh purposes* to obtain two more groups of equal mental ability
or brightness* thinking pomer or the degree of maturity of the mind.
The Interest Index lists 200 aetiwitles which are commonly
earried on in schools and colleges. All are stated in the form of
infinitive phrases such as "To write stories" or "To learn how to go
about getting a Job". On the separate answer sheet* which is found
in the Interpretative Leaflet* the student Indleates whether he likes*
dislikes* or is indifferent to each activity. Scores are the number
of activities liked and disliked in each field.
The items in the Inventory appear to be thoroughly Jumbled in
order to prevent what is known as "halo effects"; that is recognising
a group of items as all referring to a given field such as English*
adopting a favorable attitude toward English* and consequently makking
the whole group of items higher than they would have been marked if
each item had been considered on its own merits. Yet the item falls
into neat patterns on the answer sheet in order to facilitate scor¬
ing. All items referring to any given field fall into two lines
across the ansere sheet except those referring to the social studies*
which occupy three lines. All manipulative items are placed on the
left-hand side of the answer sheet* all reading items on the right*
These arrangements make it possible for students to score their own
6
papers by hand without any use of scoring stenoils*
The fields oorered by the instrument are English, foreign
languages, mathematios, social studies, biology, physical science,
music, fine arts, industrial curts, business courses, horns economics,
and sports, together with manipulatiwe and reading items which are
scattered throughout these fields*
Each field is represented by 16 items except social studies which
has 24, manipulative which has 38, and reading idiich has 36*
The California Test of Personality was chosen because the tests
identify and reveal the status of certain highly important factors
in personality and social adjustment usually designated as intangi¬
bles* The major purpose of the test is to reveal the extent to which
the pupil is adjusting to the problems and conditions which confront
him in developing a normal, happy, and socially effective personality*
This test is divided into two sections} Personal adjustment and social
adjustment*
The purpose of the first section is to indicate how the pupil
feels and thinks about himself, his self-reliance, his estimate of
his own worth, his sense of personal freedom, and his feeling of
belonging, as well as reveal certain withdrawing axid nervous tenden¬
cies which he possesses*
The purpose of the second section is to show how the pupil
ftmotions as a social being, his knowledge of social standards, social
skills, freedcm from anti-social tendencies, and his family, school,
and o<»iimunity relationship*
Operational Steps*—The steps which were followed in the
7
oondttoting of this resoaroh srs listed belofw.
!• The literature pertinent to this researoh was reTiewed,
summarised, and presented in the finished thesis copy*
2. A request was made to the Superintendent of the Atlanta
Public Sohools for permission to oarry on the study at the
Charles W. Hill Elementary Sohool, This request was granted*
S* The cooperation of the Principal of the school and the
teachers in chaurge of classes in which T<^een members were
enrolled was sought and secured*
4* The orientation of the subjects to the proper procedure in
taking standardised test* These subjects were twenty-fiee
girls selected from grades six and seven on the basis of
having been atembers of the T>Teen program for one year or
more* The same number of non-Y-Teeus was selected by the
random sapple method from, each class*
S* The administration of the following three instruments, the
scores of which constituted the basic data for researeht
(a) The Otis Quick-Scoring Uental Ability Test,
(b) The California Test of Personality,
(o) Interest Index (Test 8:2a)*
6* The data derived from the administration of the Tests was
assembled into appropriate tables as deteirmined by the
purposes of the researoh*
7* The basic data set forth in the tables was statistically
treated through the computation of such measures as: ths
mean, median, standard deviation, standard error of the
mean, ths standard error of the difference between two
means, and Fisher*s "f*
8* The findizigs, conclusions, implications and recosunenda-
tions as derived from the data were presented in ths finished
thesis*
Collection of Data*—During the second semester of 1956-1957
school year, the Otis-Quiok-Sooring Usntal Ability Test; The Cali¬
fornia Test of Personality (Elementary); The Interest Index (Test
8:2a) were administered to twenty-five Y-Teens and twenty-five Hon-
Y-Teens of the Charles W* Hill Elementary School* These tests were
scored and made ready to be tabulated and computed into ths necessary
8
form by statistleal measures*
Value of the Study*»«»It is hoped that the result of this study
might be of use to the teachers as a tool for enabling them to better
understand the intelligence* interest* and personality differences
of the groups* Further* it may be of value in helping to determine
the usefulness of extra-curricular aetivities as aids in the total
developiBent of students*
The study should also satisfy the writer's interest by provixig
or disproving the existence of differences between T-Teens and Non-
T-Teens.
Related Literature*—The literature relating to intelligence*
parsonali'^y* and interests of pupils who were members of character
building organisations as compared with pupils who are not members
of such organizations is fairly extensive* However* literature
specifically related to membership in the Young Wcmen's Christian
iLssociation is limited.
Barr^ emphasises the importance of intelligence test use in its
relationship to individual differences by noting this pointt
There is no question that mental capacity conditions educational
progress* Many studies have demonstrated that wide variations in
intelligence exist at all age levels and in all grades* Children
vary greatly both in the rates at which they learn* It is therefore
necessary to organise the educational program so that provision is
^Barr* A. S., Burton, W. H,* Brueokner* L. J, Supervision*
New Yorkt Appleton-Century-Crofts* 1947*
9
made for those indlTldual differenoes.
Anderson^ states that no significant differences in the intelli-
gence, achievement, personality, and values between a group of Y>
Teens and a group of Non-Y-Teens.
There are both group and Individual intelligence tests which
purport to measure the general level of the pupils* mental ability.
There are group tests usable at all levels of the school. Some of
these tests are verbal, whereas others are non-verbal. The latter
have been developed for use with children too young to read and with
2
illiterates or handicapped readers.
Thorndike^ has pointed out that intellect has several dimen*
sions. Intellect may be though of a possessing attitude or level,
that is the height at which the Individual can attain success with
tasks arranged in Increasing order of difficulty. The higher the
level of difficulty at which success is attained, the higher the
level of the intellect. Intellect also may be thought of as possess¬
ing width or rcoige. The greater the variety of tasks of a given
level of difficulty the individual can perform successfully, the
greater the range of intellect at that level. Intellect also has
area, or volume, terms used to mean the total number of tasks of
SQBie specified sort at which Intellect succeeds. In simple
^Anderson, Uarie. ”A Study of the Tested Differences in the
Intelligence, Interest, Personality, and Value of Twenty-five Y-Teen
and Twenty-five Non-Y-Teens of David T. Howard High School, Atlanta,
Georgia, 1950-ISSl." Unpublished Ifaster's Thesis, School of Education,
Atlanta University, 1952.
^Ibid. p. 307.
^horddiks, B. L., The Measurement of Intelligence. (New York
Bureau of Publications, Teachers doilege, Columbia University), 1929.
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language, Thorndike means that intelllgenoe is made up of thousands
of speoifio abilities such as ability to compare, to discriminate,
to react rapidly (or slowly), to peroeive, to draw, to manage people
and so forth*
Adams and Taylor^ made the following eomment thati
The American oitisen of today wants a sohool that provides a
"good life" for children while they are children, he also wants a
school that will develop children in ways that will give them an
intelligent, interested and responsible approach to whatever prob¬
lems lie ahead for them. A good teacher must enjoy working with
children, have Jest for his work, use scientific approach, axxl he
must enter into a broader, fuller life then that of his classroom.
Too many teachers cure teaohixig grades instead of helping children to
grow mentally. Teachers should study the needs of their pupils and
devise a daily program whioh will enable them to constantly adapt it
to their needs. The teacher should find out all she can about each
child by test and intelligent observation. The results from testing
and observation should be recorded for future reference. From her
findings the teacher will be able to build a tentative program for
her pupils.
Good, Barr and Scates set forth the purposes of intelligence
tests in these wordss
Intelligence tests purport to meadure the factor of
^Adams J. and Taylor, William. An Introduotion to Education and
The Teaching Process. New York, 1936, p. 296.
^Gobd, Carter, Barr, A. S., Scates, Doutlas E. The Ifethodology
of Educational Research. New York* Appleton-Century-Crofts, Inc.,
p. 307, 1936.
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native brightness or capacity for intellectual adaptation,
as it varies from individual to individual, ^oday, good
intelligence tests are, however, the best neans available
for reflecting, to as large a degree as possible, the
factors of inherited capacity* In that role they are
highly useful*
The use that individual school systems make of intelligence
tests is also pointed out by Good, Barr and Soates*
In individual school syttems, intelligence tests are largely
employed as a basis for dividing large classes into relatively
homogeneous sections, as an aid in diagnosis and adjustment of
individual children, in educational and vocational guidanoe, and in
other ways* Many of the larger cities have psychological laboratories
or clinics for the study of children who are educationally or socially
maladjusted*** though one would recognise that intelligence tests
furnish only one line of evidenbe*
Thompson,^ an ardent'proponent of group activities in schools,
makes the following cnnmentst
Student clubs provide a wholesome and intelleotually
stimulating environment for the retarded and the accelera¬
ted student, the dull and the gifted, the extrovert and the
introvert, the eye-minded and the car-minded, the academi¬




Human intelligence is a product of certain conditions -
some of these can be regulated by the school room, some by
the hone, some by the political and economic structure of the
nation and community, and some by the individual himself
after he reaches an appropriate stage of maturity*
Thompson, Nellie Zetta* Your School Clubs* Hew Yorkt E. P*
Dutton and Company, Inc*, 1963, p* 17*
2
Hartmann, George W* Educational Psychology. New York* Ameri¬
can Book Company, 1941, p. 194*
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HsTlghurst and Taba^ in their book titled, Adoleeoent Character
and Personality, point out that oharaeter is learned in three ways.
Namely, (l) through reward and punishment in the home, school, play
groups, and oommunity at largei (2) oharaeter is learned through
unoonsoious imitation, and that the first ob^ots of imitating for
a child are his parents and other adults which he knows} and (s)
that oharaoter is developed through refleetiTe thinking, and that
moral behavior must be learned through thinking about moral situa*
tions and by tracing various kinds of behavior through their probable
eonsequenoes, and by reaching eonolusions whioh may govern future
behavior. The authors point out that there are two levels of
oharaeter, that one on the popular level is oalled moral oonduet,
whioh is eontrolled by praise and reward from the immediate sooial
environment, and the second level is oalled the level of oonsoienoe
which deals with moral principles and moral ohoices.
Character may be measured in terms of behavior and reputation.
The Behavior of a person can be observed in many different situations
and from these observations a person oan be given a score for each
eharaoter trait. Scores oan also be given on the basis of what
other people say about the honesty, responsibility, moral courage,
loyalty, and friendliness of a person.
The author also states that sooial environment has a great effect
on character development, and therefore if we are going to deal with
%avighurst, Robert J, and Taba, Hilda. Adolescent Character and
Personality. New Yorki McGraw-Hill Publishing Company, 1949, Pp. 1-215.
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oharaoter davelopment that wa oust study the IndiTldual and also
the ooaummity in which the individual lives* The authors also cite
the findings from a recent survey made of Prairie City* to de|iermine
the influence the school* church* home* recreational places* and
oharaoter building organizations had on reputation and character
development* It was discovered that the home had the greatest ln>
fluenoe*
As a result of this study the authors concluded with the follow¬
ing point of view that the social* family* and oononunlty status play
an important part on the development of character* that a child
learns values from two general sources which are from adults who have
prestige* and from his own group* The authors also concluded that the
most important factor which 4nfluenoe oharaoter is the home* and
that most of the schools and character building organizations teach
middle class values* which appeal mainly to the middle class and to
a minority of low class youth. The school must strive to meet the
needs of all young people and do all that it can to facilitate good
school adjustment for an ever increasing number of entering students*
and that guidance siust be given to help the student to become emotion¬
ally secure and to develop good character and personality.
Conner^ states that "Bright Children not only handle ideas
better but are also superior in handling tools and materials*
^Conner* William L* "Measuring Ability and Achievement** Review
of Educational Research (January* 1930) p. 39*
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Fryer defines interests as, "the objects and aotivities from
which the individual obtains satisfaction."
2
Boynton states the following eonolusionsi
1. The absenoe of a hobby appears to be associated with a
different and probably less desirable type of personality
adjustment than is found, on the average, in any hobby
group.
2. Hobbies do not appear to be associated in any significant
degree with undesirable personality evaluations, but oer»
tain hobbies do appear to be associated with desirable
evaluations with much greater frequency them do other
hobbies. In other terms, if a value exists at all for
hobbies it tends to be a positive rather them a negative
one. Hobbles apparently do have mental hygienic signi¬
ficance, though we cannot state with certainty that it
is causal.
3. Tested intelligence appears to have some effect on hobby-
personality relationships, but it is difficult to say
Just how significant this effect is.
4. Throughout all considerations of this problem we should
be careful to avoid the-assignment of causes. It is quite
impossible to say from data whether hobbies are causes or
effects of certain personality characteristics.
Courtis phrases an integrated personality thus*
An integrated personality is one which is fully "developed";
which can participate effectively in social life because he has
built into his own character, by the assunqption of personality and the
^ryer, Douglas. "Measurement and Evaluation," The Elementary
School Journal, 1953, p. 287.
Boynton, P. L. "The Relationship of Hobbies to Personality
Characteristics of School Children." Journal of Experimental
Education, VIII (Juno 1940) p. 367.
^Courtis, S. A. "Reading Between the lines," in the Twenty-
Sixth Yearbook of the National Society for the Study of Education
(Bloomington, Illinois Public School Publishing Co., 1926, j^. 94ff,
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exaroise of oholoo in tarms of life Taluas* dasirabla controls of
oonduot} whioh has daflnitaly oonsidarad the problams of aoonomios*
political, sooial, and individual Ufa, and aoqulrad from his
oonsidaration a sensa of rasponsibility for sooial as irell as lndivi»
dual prograss.
▲. A, Barr^ conoludast
That tha basis of affaetiva guidanoa and oounsaling is informa¬
tion about all assantial aspaots of tha laarnar's parsonality, that
may ha Ip in the solution of any problem that may arise. Tha types
of information include many of those that are useful in educational
diagnosis namaly, data about his sohool history, his aptitudes and
abilities, his home background and the oommunity environment in
which ha lives, his goals, his purposes, and interests, his sooial
and emotional maturity and adjustment, his hea$.th and his economic
and financial status.
2
Hartmann states that attitudes and beliefs comprise a major
part of the total personality. Pupils and teachers both develop
opinions on an extraordinary range of questions, idiioh, unless
systematically re-examined, result in contradictions and injustices
that minimise the effectiveness of their personalities. It has been
^Barr, A. S., Burton, W, H., Brueokner, L. J. Supervision,
Now York! Appleton-Century-Crofts, 1947.
^Ibld. p. 406.
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wisely said that men will be guilty of cruelties so long as they
belleTe absurdities} every wrongly grounded attitude is therefore
a potential threat to the happiness of sons person or group*
Personality is also slgnifioantly influenoed and revealed by
the depth and variety of the interests that devslop. Education is
oonoerned to increase both*
1
Davies*^' oonoluded in her study that those pupils who participated
in the extra'>olass activities were achieving at a higher level than
those who did not participate*
2
Johnson mads a study of student problems and interests of
high school students and oonoluded that the currioular activities and
experiences were inadequate and limited in meeting the needs of the
students and should be re-organised to include opportunities for the
students to solve their problems and satisfy their interests*
S
Kaowles conducted a study on participating and non-participating
pupils in activities other than class activities and reported that,
'^rhe California Test of Pers<mality reveals a statistically signi¬
ficant difference between the participants and non-participants in
self adjuststent* There is no statistically significant difference
^Davies, Odessa P. "A Study of Tested Differences in Intelligence,
Scholastic Achievement, Interests, and Social Adjustment of Participating
and Non-Participating Pupils in Extra Class Activities at Alonso F*
Herndon Elementary School, Atlanta, Georgia, 1953-1954." Unpublished
Matter's Thesis, School of Education, Atlanta,University, 1954.
^Johnson, Farris T. "A Study of Problems and Interests of High
School Students Enrolled in the Union Institute, Athens, Georgia for
the year 1953-19547 Unpublished Master's Thesis, School of Education,
Atlanta University, 1954.
^Knowles, Subye L. "A Study of Participating and Non-Participating
Pupils in Non-Class Activities" Atlanta University, Atlanta, Georgia,
1950*
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between the partiolpants and non-partioipanta in social and total
adjustment•
Hartmann^ relatest
The presence of interest in any sohool aotiirity is therefore
to be interpreted as a sign of eduoational heilth; its absence signi¬
fies some maladaptation between the pupil and the offering. There
is no more certain way of making a pupil miserable than to ooiiqpel
him to continue loztg at a task that is repugnant to his nature. It
is fortunate, howewsr, that an aotiTity which may be uninteresting
for a tiste may under certain favorable oiroimstanoes eventually ao-
quire a time may under certain favorable oiroumstanoes eventually
acquire sons measure of positive interest for the person, particu¬
larly if there ooours growth in ability to do the task suooessfully.
2
UcKonm states that the school club may capitalise one of the
strongest drives of boys and girls. The club offers a ohanoe for
the members to widen his range of interest, indirectly by seeing and
appreciating the activities of others, and directly by exploring his
own capacities and capatilising these. Club assembly programs,
exhibits, joint meetings and interolub visits are other devices
through which the student's vision may be widened.
The club program provides opportunities for deepening those
Interests which tbs student already has. This deepening is really
^Eartman^, George W. Educational Psyehology. New York*
American Bode Company, 1941.
2
MoKown, Harry C. Extra-Curricular Activities. New York*
McUillan Company, 1952.
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a widanlng of particular intorasta. Through the olub the student
spaoiallsas still further, ha baoomas more and more an expert in the
interest that appeals to him* Club represents freedom and self-
expression.
The sohool-olub progrcun offers many opportunities for the proper
guidance and education of the student in important phases of eitisen*
ship. The olub emphasises the actual practice of the elements of
good oitisenship in which the student prepares for living wholesomely
tomorrow by living noirmally and naturally today.
Summary of Review of Literature .—From the study of the related
literature pertinent to this study the following conclusions were
drawn*
1. There was no significant differences in the intelligence,
achievement, personality and values between a group of T*
teens and a group of Non-Y-Teens on the high school level.
2. Children vary greatly in their ability to learn and in
rates at which they learn. It is therefore necessary
to organise the educational program so that provision
is made for individual differences.
S. Club programs provide opportunities for deepening those
interests which the pupil has. This deepening is really a
widening of particular interests. Through the club the
pupil specialises still further, he becomes more and more
an expert in the interest that appeals to him.
4. Personality is also significantly influenced and revealed
by the depth and variety of the interests that devslop.
Education is ooncerned to increase both.
5. The most important factor which influence character is the
hone and that most of the schools end character buildiisg
organisations teach middle class values, which appeal
mainly to the middle class and to a minority of low class
youth.
6. Social environment has a great effect on character develop*
ment. We must study the individual and also the community
in which the individual lives.
CHAPTER II
PRESENTATION AND ANALYSIS OF DATA
Introdootory. Sta1»oiii9n1»»«»«‘This ohaptsr is dovotsd to the preson**
tation and intorpretation of data derlTod from administaring threa
tests, namely* The Otis Quick-Scoring Mental Ability Tests (Mew Edi¬
tion) Beta Form; The California Test of Personality (Elementary)j
Interest Index (Test 6*2a)
The three tests were administered to a total of fifty pupils of
the Charles W. Hill Elamentary School, Atlanta, Georgia* Twenty-fire
were Y-Teens and twenty-five were Non-Y-Teens,
The criterion of the reliability of the statistics on the varia¬
bles of the data was Fisher's "t" test of significant differences. The
one percent level of eonfidenoe was used, which give "t" a value of
2.58.*
Results on the Chronological Ages.—The data on the chronologi¬
cal ages for twenty-five Y-Teens and twenty-five Non-Y-Teens in the
Charles W. Hill Elementary School are presented in Tables 1 and 2 on
pages 20 and 21, respectively.
The chronological age for the Y-Teens ranged from a low of oxie
hundred twenty-seven months to a Ugh of one hundred and sixty-five
months. For the Non-Y-Teens the chronological age renged from a low
of one hundred thirty-four months to a high of one hundred and sixty-
eight months.
^enry E. Garrett. Statistics in Psychology and Education.




DISTRIBUTION OF RAW SCORES OH THE CHRONOLOGICAL AGES BETWEEN
TWENTY-FIVE Y-TESNS AND TWENTY-FIVE NON-Y-TBBNS IN





TTo; Feroent Ho. Percent Feroent
166-168 1 4.00 1 2.00
163-165 2 . 8,00 4 16.00 6 12.00
160-162 3 12.00 0 0.00 3 6.00
157-159 1 4.00 0 0.00 1 2.00
154-166 6 24.00 2 8.00 8 16.00
151-163 7 28.00 3 12.00 10 20.00
148-160 2 8.00 2 8.00 4 8.00
145-147 8 8,00 7 28.00 9 18.00
142-144 1 4.00 4 16.00 5 10.00
139-141 0 0,00 0 0.00 0 0.00
136-138 0 0.00 1 4.00 1 2.00
133-135 0 0.00 1 4.00 1 2.00
130-132 0 0.00 0 0.00 0 0,00
127-129 1 4.00 0 0.00 1 2.00
Totals 25 100.00 25 100.00 50 100.00
Mean 152.96 153.08
Median 153.10 146.67
S. D. 7.35 8.64




SIGNIFICANT DIPFBHSNCBS ON THE OTIS QUICK-SCORING TEST OF
MENTAL ABILITY (C. A.) BETWEEN THE TWENTY-FIVE
Y-TBENS AND TWENTY-FIVE NON-Y-TEENS
IN THE CHARLES W. HILL ELEMENTARY SCHOOL
ATLANTA, GEORGIA
1966-1957








Y-TEENS 26 152.96 153.10 7.35 1.47 2.28 -0.12 .053
AND
NON-Y-TEENS 25 153.08 146.67 8.64 1.75
Slgnlfloaual; Differenoes»—The ages of tho two groups of pupils
Indloatod the following statistical differaneat
For tbs Y-Taens naans aga was 152.96, ths median age was
153.10, the sigma aga was 7.35, ths standard error of tha msan was
1.47. For tha Non-Y-Taans tha mean aga was 153.08, tha nadian aga was
146.67, tha slgina was 8.64, the standard error of tha mean was 1.75.
Tha diffaranoa of tha maan was -.12. The standard error of ths dif-
faranoa batwaan tha two mans was 2.28. Tha "t” was .053 was not
22
•ignifioant for it was lass than 2*58 at tha ons paroant laval of
oonfldenea*
It would appear that tharawas no statistically significant
diffsranoa in the ages of the Y-Teens and tha N(m-Y>Taans«
TABLB 3
DISTRIBOTIOH CP RAW SCORES ON THE OTIS QUICK-SCORING MENTAL
ABILITY (MENTAL AGE) BETWEEN THE TWENTY-PI7B Y-
TEENS AND TWENTY-FIVE NON-Y-TEENS IN





Number Percent Number Percent Number Percent
170-179 0 0.00 1 4.00 1 2.00
J60-169 1 4.00 0 0.00 1 2.00
150-159 1 44.00 0 0.00 1 2.00
140-148 4 16*00 0 0*00 4 8.00
130-139 3 12*00 4 16*00 7 . 14.00
120-129 9 36.00 8 32*00 17 34,00
110-119 4 16*00 5 20*00 9 18.00
100-109 2 8.00 5 20*00 7 14*00
90- 99 1 4*00 2 8.00 3 6.00
Total 25 100.00 25 100*00 50 100*00






SIGNIFICANT DIFFERENCES ON THE OTIS QUICK-SCORING MENTAL
ABILITY (MENTAL AGE) BETVIEEN THE TWENTY-FIVE
Y-TEENS AND TWENTY-FIVE NON-Y-TEENS




Group Number Mecm Median Sigma S.E. MM of “ t "
Mean ^ 2 Means
Y-TEENS 25 137.30 125.60 15.60 3.12
AND 4.51 7.80 IVYS
NON-Y-TEENS 25 119.50 120.30 16.30 3.26
Results on tha Mantal Agei.—Tha data on tbe mental ages for
twenty-fire Y-Teens and twenty-five Non-Y-Teens in the ^har 1* s W.
Hill Elementary School* Atlanta, Georgia are presented jn Tables
3 and 4 pages 22 and 23, respectively.
The mental age for Y-Teans ranged from a low of 92 months to a
high of 160 moxiths. j^or the Non-Y-Teens the mental age ranged from
a low of 92 months to a high of 178 months.
Significant Differences.—For the Y-Teens the means age was
127.30, the median age was 125.60, the sigma was 15.60 the standard
24
error of the naan was 3.12. For the Non-Y-Teens the naan age was
119*50, the median age was 120*30, the sigma was 16*30, and the
staodard error of the naan was 3*26* The difference of the mean was
7*80* The standard error of the difference between the two means was
4*51* The "t* was 1*75 was not significant for it was lett than 2*58
at the one percent lewel of oonfidenoe
It would appear tint there was no statistically significant
difference in the mental ages of the T>Teens and the Non-Y-Teens*
Results on the Intelligence Quotients.—The data derived from
the administration cf the Otis Quick-Scoring Test of Mental Ability
on the Intelligence of twenty-five Y-Teens and twenty-five Non-Y-Teens
are found in Tables 5 and 6 pages 25 and 26, respectively*
The raw scores for the Y-Teens ranged from a low of 5 to a high
of 44 and the intelligence quotient ranged from a low of 60 to a
high of 104* The raw scores for the Non-Y-Teens raziged from a low of
5 to a high of 53 and the intelligence quotients ranged from a low
of 59 to a high of 102*
According to these results the Y-Teens were not superior to the
Non-Y-Teens in intelligence*
Significant Diffarencesv—The intelligence of the two groins in¬
dicated the following statistiosl^fferenees for the Y-Teens the isean
was 82*60, the median was 81*25, the sigma was 9*65, the standard
error of the mean was 1*93. For the Non-Y-Teens the means was 78.40,
the median was 78.40, the sigma was 11.00, the standard error of the
mean was 2.22* The difference of the mean was 4*20* The standard
error of the difference between the two means was 2*94* The "t"
25
was 1.40 was not signiflomt for it was less than 2.58 at the one
percent level of confidence.
It would appear that there was no statistically significant
difference between the intelligence of the Y-Teens arri tta Non-Y-
Teens.
TABLE 5
DISTRIBUTION OP RAW SCORES ON THE OTIS QUICK-SCORING MENTAL
ABILITY (INTELLIGENCE QUOTIENT) BETWEEN THE TWENTY-
FIVE Y-TEEKS AND TWENTY-FIl/E NON-Y-TEENS




Number Percent Nunber Percent Number Percent
100-104 1 4.00 1 4.00 2 4.00
95- 99 3 12.00 0 0.00 3 6.00
90- 94 1 4.00 4 16.00 5 10.00
85- 89 5 20.00 2 8.00 7 14.00
80- 84 6 24.00 4 16.00 10 20.00
75- 79 4 16.00 7 28.00 11 22.00
30- 74 3 12.00 1 4.00 4 8.00
65- 69 1 4.00 2 8.00 3 6.00
60- 64 1 4.00 3 12.00 4 8.00
55- 59 0 0.00 1 4.00 1 2.00









SIGNIFICANT DIFPEREaiCBS ON THE OTIS QUICK-SCORING MENTAL
ABILITY TEST (INTELLIGENCE QUOTIENT) BETWEEN
THE TWENTY-FIVE Y-TBENS AND TWENTY-
FIVE NON-Y-TEENS IN THE CHARLES




Group Number Mean Median Sigma S«E* M2M2 of " *
Mean ■ Means
Y-TEENS 25 82.60 81.25 9.65 1.93
AND 2.94 4.20 1.40
NON-Y-TEENS 25 78.40 78.40 11.00 2.22
Signifioant Differences on the California Test of Personality
Introductory Statement .—The data on the level of "personality"
development of the twenty-five Y-Teens and twenty-five Non-Y-Teens
groups in the Charles W. Hill Elementary School, Atlanta^, Georgia,
1956-1957, are presented in Tables 7 through Cables 36.
Results on the California Test of Personalityv-(Total Adjustment).
The data on the total adjustment component of the California
Test of Personality for the twenty-five Y-Teens and twenty-five Non-
Y-Teens in the Charles W. Hill Elementary School are presented in
Tables 5 and 6 pages 25 and 26, respectively.
27
For the Y-Teene the mean score was 103.60, median score was
98,00, sigma was 14,45, the standard error of the mean was 2,89, The
mean score of 103,60 was equiTalent to a percentile index of 40, For
the Non-Y-Teens the mean seoire was 105«20, the median score was
102,83, the sipia was 17,90, the standard error o f the means was
3,58, The mean score of 103,20 was equiralent to a percentile index
of 40,
TABLE 7
DISTRIBT3TI0N CF RAW SCORES ON THE CALIFORNIA TEST OF PERSONALITY
(TOTAL ADJUSTMENT) BETWEEN THE TWENTY-FIVE Y-TEENS AND





"umber Percent Nunher Percent Nunber Percent
127,5-132.6 1 4.00 1 4.00 2 4.00
122.5-127.5 1 4.00 4 16,00 5 10.00
117,6-122.5 5 20,00 3 12.00 8 16.00
112.5-117,5 0 0.00 1 4.00 1 2.00
107.5-112.5 3 12.00 0 0.00 3 6.00
102.6-107.5 3 12.00 4 16,00 7 14.00
97,5-102.5 2 8.00 3 12.00 5 10.00
92.5- 97.5 4 16.00 3 12.00 7 14.00
87.5- 92.5 3 12.00 1 4.00 4 8.00
82,5- 87.5 0 0.00 1 4.00 1 2.00
77.5- 82.6 3‘ 12.00 2 8.00 5 10,00
722.6- 77.5 0 0.00 0 0.00 0 0.00
667.5- 72,5 0 0.00 1 4.00 1 2.00
62.6- 67.5 0 0.00 1 4.00 1 2.00
Total N. 25 100.00 26 100.00 50 100.00













SIGNIFICANT DIFFERENCES ON THE CALIFORNIA TEST OF PERSONALITY
(TOTAL ADJIBTMENT) BETV/EBN THE TTIIIENTY*FIVE Y-TEENS AND
TWENTY-FIVE NON-Y-TEENS IN THE CHARLES W. HILL
ELEMENTARY SCHOOL, ATUNTA, GEORGIA
1956-1957





Of *• p •
Means
Y-TEENS 25 103.60 98.00 14.45 2.89
AND 4.60 0.40 0.09
NON-Y-Teens 26 103.20 102.83 17.90 3.58
ComparatlTe Data and "t” Ratio.—As indicated in Table 8
page 28, the nean score c£ the Y-Teens was 103«60, for the Non-
Y-Teens it was 103.20 with a difference of .40 in faror of the Y-
Teens, the median score for the Y-Teens was 98.00, for the Non-Y-
Teens it was 102.83, with a difference of 4.83 in favor of the
Non-Y-Teens; the standard deviation for^'the Y-Teens was 14.46, for
the Non-Y-Teens it was 17.90, with a difference of 3.45 in fawor
of the Non-Y-Teens, the standard error of the sean for the Y-Teens
was 2.89, for the Non-Y-Teens it was 3.58, with a difference of .69
29
In favor of tha Non-Y-Teens. Thi standard error of the difference
between the two means was 4*60*
The "t" of 0.09, was not significant for it was less than 2.58
at the one percent level of confidence. Therefore, the difference
between the twenty-five '^-Teens and the twenty-five Non-Y-Teens on
the Total Adjustment ocmponent of the California Test of Personality
was not statistically significant.
Results on the California Test of Personality. (Personal Adjust¬
ment) .—The data on the personal adjustment component of ths California
Test of Personality for the twenty-five Y-Teens and twenty-five Non-
Y-Teens in ths Charles W. Hill Elementary School are presented in
Tables 9 and 10 pages 30 and 31, respectively. For the Y-Teens ths
mean score was 48.66, the median score was 47.50, the sigma score
was 8.26, the standard error cf the mean was 1.65. Tls mean score
of 48.66 was equivalent to a percentile index of 40. ^or the Non-
Y-Teens the naan score was 47.62, the median score was 48.50, ths
sigma score was 9.12, the standard error of ths mean was 1.82^




DISTRIBUTION OF RAW SCORES ON THE CALIFOiNIA TEST OE PERSONALITY
(PERSONAL ADJUSTMENT ) BETWEEN THE TWENTY-FIVE Y-TEENS
AND TWENTY-FIVE NON-Y-TEENS IN THE CHARLES W.




Number Pereent Number Percent Number Percent
63,6-66.6 0 0.00 1 4.00 1 2.00
61.6-63.5 1 4.00 1 4.00 2 4.00
59.5-61.5 2 8.00 1 4.00 3 6.00
57,5-69.5 1 4.00 2 8.00 3 6.00
55.5-57.5 2 8.00 2 8.00 4 8.00
53.5-55.5 4 16.00 0 0.00 4 8.00
51.5-53.5 1 4.00 2 8.00 3 6.00
49.5-51.5 1 4.00 2 8.00 3 6.00
47.5-49.5 1 4.00 3 12.00 4 8,00
45.5-47.6 1 4.00 3 12.00 4 8.00
43.5-45.5 2 8.00 1 4.00 3 6.00
41.5-43.5 2 8.00 1 4.00 3 6.00
39.5-41.5 5 20.00 0 0.00 5 10.00
37,6-39.6 0 0.00 2 8.00 2 4.00
35,5-37,6 1 4.00 1 4.00 2 4.00
33.5-35.5 0 0.00 2 8.00 2 4.00
31.5-33.5 1 4.00 1 4.00 2 4.00








SIGNIFICANT DIFFERENCES ON THE CALIFORNIA TEST OF PERSONALITY
(PERSONAL ADJUSTJENT) BETTIilESN THE TIENTY-FIVB Y-TEBNS
AND TVSENTY-FIVB NON-Y-TEENS IN THE CHARLES W.
HILL ELEMENTARY SCHOOL, ATUNTA, GEORGIA
1956-1957




of " t «
Ifeans
Y-TEENS 26 48*66 47*50 8*26 1.65
AND 2*46 1*04 0*42
NON-Y-TEENS 26 47*62 48.50 9*12 1.82
Comparatj-re Data and Ratio, As Indloated in Table 10, page
31, the nsan soore of the Y-Taens was 48*66, for the Non-Y-Teens
it -was 47.62, with a difference of 1*04 in favor of the Y-Teens,
the median score for the Y-Teens was 47*50 for the Non-Y-Teens it
was 48*50, wildi a difference of 1*00 in favor of the Non-YVPeensj
the stcuxlard deviation for the Y-Teens was 8*26 for the Non-Y-Teens
it was 9*12 with a difference of *86 in favor of the Non-Y-Teens the
standard error of the mean for the Y-Teens was 1*65, for the Non-Y-
Teens it was 1*82, with a difference of 0*17 in favor of the Non-Y-
Teens* The Standard error of the difference between the two means was
32
2.46.
The "t" of 0.42 was not significant for it was less than 2.58
at the one percent level of confidence. Therefore, the difference
between the twentyfive Y-Teeners and the twenty-five Non-Y- Teeners
on the Personal Adjustnent component of the California Test of
Personality was not statiseally significant.
Results on the California Test of Personality. (Social Adjust¬
ment .—The data on the social adjustment component of tie California
Test of Personality for the twenby-fiTiB Y-Teens and twenty-five Non-
Y-Teens in the Charles W. Hill School are presented in Tables 11
and 12, respectively.
For the Y-Teens the nean score was 58.10, the median score was
57.83, the sigma score was 8.68, the standard error of the mean was
1.74. The mean score of 58.10 was equivalent to a percentile index
of 40. For the Non-Y-Teens the naan score was 55.54, the median
score was 55.17, the sigma score was 9.10, the standard error of the
mean was 1.82.
The mean score of 55.54 was equivalent to a percentile of 40.
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TABLE 11
DISTRIBUTION CP RAW SCORES OH THE CALIFORNIA TEST OP PERSONALITY
(SOCIAL ADJUSTMENT )BETTOEN THE TWENTY-FIVE Y-TEENS AND
TWENTY-FIVE Non-Y-TEENS IN TIE CHARIJ3S W. HILL




Nunlb^P ■PSTOTire MumDar re ream: Number Jt'arcani;
66.5-67.5 5 20.00 4 16.00 9 18.00
63,5-65.5 0 0.00 2 8.00 2 4,00
61.5-63.5 3 12.00 2 8.00 5 10.00
59.5-61.5 2 8.00 1 4.00 3 6.00
57.5-59.5 3 12.00 3 12.00 6 12.00
55.6-67.5 2 8.00 3 12,00 5 10.00
53.5-55.6 1 4.00 1 4.00 2 4.00
51,6-53.5 2 8.00 0 0.00 2 4.00
49.5-51.5 1 4.00 2 8.00 3 6.00
47,5-49.6 2 8.00 6 20,00 7 14.00
45.5-47.5 2 8.00 0 0.00 2 4.00
43.5-45.5 0 0.00 0 0,00 0 0.00
41.5-43,5 0 0.00 0 0.00 0 0.00
39.6-41.5 1 4.00 0 0.00 1 22.00
37.5-39.5 0 0.00 0 0.00 0 0.00
35.6-37.6 0 0.00 0 0.00 0 0.00
33,6-35,5 0 0.00 1 4.00 1 2.00
31.5-33.5 1 4.00 1 4.00 2 4.00









SIGNIFICANT DIFPEEBNCES ON THE CALIPCRNIA TEST OP PERSONALITY
(SOCIAL ADJUSTMENT ) BETWEEN THE TWENTY-FIVE Y-TEENS
AND TTNEHTY-FIVB NON-Y-TEENS IN THE CHARLES W.
HILL ELEMENTARY SCHOOL, ATLANTA,
1956-1957
GEORGU








Y-TEENS 25 58.10 58.83 8.68 1.74
AND 2.52 2.56 1.1
NON-Y-TEENS 25 55.54 55.17 9.10 1.82
Comparative Data and "t" Ratio. As indicated in Table 12 * page
34, the Bean seore of the Y-Teens was 58.10, for the Non-Y-Teens
it was 55.54, with a difference of 2.56 in favor of the Y-Teens,
the median score for the Y-Teens was 57.83 for the Non-Y-Teens it
was 55.17, with a difference of 2.66 in favor of tbs Y-Teens; the
standard deviation for the Y-Teens was 8.68. For the Non-Y-Teeus
it was 9.10, with a difference cf .42 in favor of the Non-Y-Teens the
standard error of the mean for the Y-Teens was 1.74, for the Non-Y-
Teens it was 1.82, with a difference of .08 in favor of the Non-Y-
Teens. The standard error cf ths difference between the two means
55
was 2,62,
The "t" of 1.02, was not slgnlfloant for it was lass than
2«58 at the oxis peroant leml of oonfidenoe. Therefore, the dlf*
ferenoe between the twenty-fiTS Y-Teeners and tl» twenty-five Non-
Y-Teeners on the Social Adjustment component of the California Test
of Personality was not statistically significant.
Results on the California Test of Per sonallty.—{Self Reliance).
The data on the self-reliance component ofthe California Test of
Personality for the twenty-five Y-Teens and twenty-five Non-Y-
Teens in the Charles W. Hill Elementary School, Atlanta, Georgia,
1956-1957 are presented in tables 13 anl 14, reapsctiTely,
. For the Y-Teens the mean score was 9.38, the median score was
8.35, the sigma score was 1.62, the standard error of the mean was
.32, and the mean score of 9.38 was equivalent to the percentile
index of 70. For the Non-Y-Teens the mean score was 8.54, the median
score was 8.07, the sigma score was 1.95, the standard error the
mean was .39, and the msan score of 8.54 was equivalent to the per¬
centile index of 60
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TABLE 13
DISTRIBUTION OF RAW SCORES ON THE CALIFORNIA TEST OF PERSONALITY
(SELF RELIANCE) BETWEEN THE TWENTY-FIVE Y-TSSNS AND
TWENTY-FIVE NON-Y-TEBNS IN THE CHARLES W.




Scores Number Percent Number Percent Number Percent
10.6-11.6 1 4.00 4 16.00 5 10.00
9.6-10.5 2 8.00 0 0.00 2 4.00
8.5- 9.5 5 20.00 6 24.00 11 22.00
7.5- 8.5 7 28.00 4 16.00 111 22.00
6.5- 7.5 3 12.00 6 20.00 8 16.00
5.5- 6.5 4 16000 1 4.00 5 10.00
4.5-5.5 3 12.00 5 20.00 8 16.00










SIGNIFICANT DIPFSRSNCES ON THE CALIFORNIA TEST OP PERSONALITY
(SELF RELIANCE) BETVVEEN THE TIBNTY-FIVE Y-TEBNS AND TTWENTY-
FIVE NON-Y-TEENS IN THE CHARLES W. HILL ELEMEN¬
TARY SCHOOL, ATLANTA, GBORGU, 1956-1957






Of “ t ••
Means
Y-TEENS 25 9.38 8.35 1.62 CMto•
AND 1.59 .84 ' .53
NON-Y-TEENS 2$ 8.54 8,07 1.95 .39
ComparatiTg Data and "t** Ratlo» As indicated in Table 14,
Page 37, the mean score of tte Y-Teens was 9»38, for the Non-Y-Teens,
it was 8,54, with a difference of .84 in favor of the Y-Teens, the
median score for the Y-Teens was 8,35 for the Non-Y-Teens it was 8.07,
with a difference of ,28 in favor of the Y-Teens; the standard
deviation for the Y-Teens was 1,62, for the Non-Y-Teens the standard
error of the mean for the Y-Teens was ,32, for the Non-Y-Teens
it was .39, with a difference of ,07 in favor of the Non-Y-Teens.
The standard error of the difference between the two means was 1.59,
The "t" of ,53, was not significant for it was less than 2,58
38
at the one percent level of confidence* Therefore* the difference
between the twenty-five Y-Teens and the twenty-five Non-Y-Teens on
the Self-Reliance sub-component of California Test of Personality
test was not statistically significant*
Results on the California Test of Personality* (Sense of Personal
Worth) * The data on the Sense of Personal Worth component of the
California Test of Personality for the twenty-five Y-Teens and twenty-
five non-Y-Teens in the Charles V/* Hill Elementary School* Atlanta*
Georgia* 1956-1957 are presented in Tables 15 and 16* respectively*
For the Y-Teens the mean score was 9*22* the median score was
8.90* The sigma score was 1*73* the standard error of the mean was
•34* and the mean score of 9.22 was equivalent to the percentile
index of 70* For the Non-Y-Teens the mean score was 8*90* the median
score was 8*60* the sigma score was 1.50* the standard error of the
mean was *30* and the mean score of 8*90 was equivalent to the per¬
centile index of 60
TABLB IS
DISTRIBUTION OP RAW SCORES ON THE CALIFORNIA TEST OF PERSONALITY
(SENSE OF PERSONAL WORTH) BETWEEN THE TWENTY-FIVE Y-Teans
AND TWENTY-FIVE NON-Y-TEENS IN THE CHARLES W. HILL
ELEMENTARY SCHOOL, ATLANTA, GEORGIA, 1956-1957
Y-Teens Non-Y-Teens Total
Scores Number Percent Number t*ercent Number Percent
11.5-12.6 2 8.00 2 8.00 4 8.00
10.5-11.6 2 8.00 5 20.00 7 14.00
9.5-10.5 4 16.00 5 20.00 9 18.00
8.5- 9.5 5 20.00 5 20.00 10 20.00
7.5- 8.5 6 24.00 5 20.00 11 22.00
6.5- 7.5 4 16.00 3 12.00 7 14.00
5.5- 6.5 1 4.00 0 0.00 1 2.00
4.5- 5.5 1 4.00 0 0.00 1 2.00









SIGNIFICANT DIFFERENCES ON TEB CALIFORNIA TEST OP PERSONALITY
(SENSE OF PERSONAL WORTH) BETWEEN THE TWENTY-FIVE Y-
TBBNS AND TWENTY-FIVE NON-Y-TEENS IN THE
CHARLES W. HILL ELEMENTARY SCHOOL
ATUNTA, GEQRGU
1966-1967






of •• t "
means




Non-Y-Teens 25 8.90 8.60 1.50 .30
Comparative Data and **t" Ratio. As Indicated In Table 16, the
mean score of the Y-Teens was 9.22, for the Non-Y^Teens It was 8.90,
with a difference of .32 In favor of the Y-Teens, the median score
for the Y-Teens was 8.90 for the Non-Y-Teens It was 8,60, with a
difference of .30 In favor of the Y-Teens; the standard deviation for
the Y-Teens was 1.73, for the Non-Y-Teens It was 1.60, with a dif¬
ference of .23 In favor of the Y-Teens, the standard error of the
mean for the Y-Teens was .34, for the Non-Y-Teens It was .30, with a
difference of .04 In favor of the Y-Teens. The standard error of the
difference between the two means was 1.43.
The "t" of .22, was not significant for It was less than 2.68
41
at the one percent level of confidenoe* Therefore« the difference
between the twenty-five Y-Teene and the twenty-five Non-Y-Teena on the
Sense of Personal Worth sub-component of the California Test of Per¬
sonality was not statistically significant*
Results on the California Test of Personality (Sense of Personal
Freedom)»—The data on the Sense of Personal Freedom sub-component
of the California Test of Personality for the twenty-five Y-Tsens and
twenty-five Non-Y-Teens in the Charles W, Hill Elementary School*
Atlanta* Georgia* 1956-1957 cure presented in Tables 17 and 18*
respectively.
For the Y-Teens the mean score was 10*48 the median score was
10*13* the sigma score was 1*98* the standard error of the mean was
*39* and the mean score of 10*48 was equivalent to the percentile
index of 90* For the Non-Y-Teens the mean score was 10.14* the
median score was 10*00* the sigma score was 1*69* the stcmdard error
of the mean was *33* and the mean score of 10*14 was equivalent to
the pereentile index of 90*
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DISTRIBUTION OF RAW SCORES ON THE CALIFORNIA TEST OF PERSONALITY
(SENSE OF PERSONAL FRBEDOliO BETWEEN THE TWENTY-FIVE Y-
TEENS AND TWEl^TY-FIVE NON-Y-TEENS IN THE CHARLES




II l._ 1. L
Number Percent Number Percent Number Percent
10.6-11.6 6 24.00 3 12.00 9 18.00
9.6-10.6 5 20.00 6 24.00 11 22.00
8.6- 9.5 4 16.00 7 28.00 11 22.00
7.6- 8.6 2 8.00 2 8.00 4 8,00
6,5- 7.5 6 24.00 3 12.00 9 18.00
5.5- 6.5 1 4.00 3 12.00 4 8.00
4.5- 5.6 0 0.00 1 4.00 1 2.00
3.5-4.5 0 0.00 0 0.00 0 0.00
2.5- 3.5 1 4.00 0 0.00 1 2.00









SIGNIFICANT DIFFERENCES ON THE CALIFORNIA TEST OF PERSONALITY
(SENSE OF PERSONAL FREEDOM) BETWEEN THE TWENTY-FIVE
Y-TEENS AND TWENTY-FIVE NON-Y-TBBNS IN THE











Y-Teens 25 10.48 10.13 1.98 .39
and
.34 .21
Non-Y-Teens 25 10.14 10.00 1.69 .33 1.61
ComparatlTe Data and Ratio,—As indicated in Table 18,
the mean score of the "y" was 10«48, for the Non-YTeens it was 10.14,
with a difference of .54 in favor of the Y-Teens, the median score
for the Y-Teens was 10.13 for the Non-Y-Teens it was 10.00, with a
difference of .13 in favor of the Y-Teensi the standard deviation
for the Y-Teens was 1.98, for the Non-Y-Teens it was 1.69, with a
difference of .29 in favor of the Y-Teens the standard error of the
mean for the Y-Teens was .39, for the Non-Y-Teens it was .33, withta
difference of .06 in favor of the Y-Teens. The standard error of
the difference between the two means was 1.61.
Tha "t" of .21, was not signifioant for it was lass than 2.58
at the one percent level of oonfidenee. Therefore, the difference
between the twenty-five Y-Teens and the twenty-five Non-Y-Teens on
the Sense of Personal Freedom sub-oomponent of the California Test
of Personality was not statistically signifioant.
Results on the California Test of Personality (Feeling of
Belonging.—The data on the Feeling of Belonging sub-component of the
California Test of Personality for the twenty-five Y-Teens and twenty-
five Non-Y-Teens in the Charles W. Hill Elementary School, Atlanta,
Georgia, 1956-1957 are presented in Tables 19 and 20, respectively.
For the Y-Teens the mean score was 9.70, the median score was
9.60, the sigma score was 1.81, the standard error of the mean was
•36, and the mean score of 9.70 was equivalent to the percentile
index of 70* For the Non-Y-Teens the mean score was 10.08, the
median score was 9*88, the sigma score was 1.93, the standard error of
the mean was *38, and the mean score of 10.08 was equivalent to the
percentile index of 90*
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TABLE 19
DISTRIBUTION OP RAW SCORES ON THE CALIFORNIA TEST OF PERSONALITY
(FEELING OF BELONGING) BETWEEN THE TWENTY-FIVE Y-TEBNS
AND TWENTY-FIVE NON-Y-TEENS IN THE CHARLES W.
HILL ELEMENTARY SCHOOL, ATLANTA, GEORGIA
1956-1957
11.5-12.5 4 16.00 1 4.00 5 10.00
10.5-11.5 2 8.00 5 20.00 7 14.00
9.5-10,5 5 20.00 8 32.00 13 26.00
8.5- 9.5 5 20.00 6 24.00 11 22.00
7.5- 8.5 4 16.00 1 4.00 5 10.00
6.5- 7.5 3 12.00 4 16.00 7 14.00
5.5- 6.5 2 8.00 0 0.00 2 4.00










SIGNIFICAHT DIFFERENCES ON THE CALIFORNIA TEST OF PERSONALITY
(FEELING OF BELONGING) BETViEEN THE TllJENTy-FIVE Y-TEENS
AND TTVENTY-FIVE NON-Y-TEENS IN THE CHARLES W.
HILL ELEMENTARY SCHOOL, ATUNTA, GEORGU
1966-1967









Y-Taens 25 9.70 9.60 1.81 .36
And 1.65 -.38 -.23
Non*Y-Teens 25 10.08 9.88 1.93 .38
ComparatiTe Data and **t" RatioT-Aa indloated in Table 20 above,
the mean score of the Y-Teens vas 9.70, for the Non-Y-Teens it was
10,08, with a differenoe of ,38 in favor of the Non-Y-Teens, the
median score for the Y-Teens was 9,60 for the Non-Y-Teens it was 9.88,
with a differenoe of ,28 in favor of the Non-Y-Teensj the standeird
deviation for the Y-Teens was 1.81, for the Non-Y-Teans it was 1.93,
with a differenoe of ,12 in favor of the Non-Y-Teens the standard
error of the mean for the Y-Teens was .36, for the Non-Y-Taens it
was .38, with a differenoe of .02 in favor of the Non-Y-Teens, The
standard error of the differenoe between the two means was 1,66,
The "t" of -.23 was not gignifioant for it was less than
2.68 at the one percent level of confidence. Therefore, the 1.;-
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dlffersnoa between the twentyfi-ve T-Teens and the tarenty-five Non-
Y-Teene on the Feeling of Belonging aub-oomponent of the California
Test of Personality was not statistically significant•
Results on the California Test of Personality (Withdrawing
Tendenoies)«—The data on the Withdrawing Tendencies sub-component
of the California Test of Personality for the twenty-five Y-Teens and
Twenty-five Non-Y-Teens in the Charles W. Hill Elementary School*
Atlanta* Georgia* 1956-1957 are presented in Tables 21 and 22**
respeotively.
For the Y-Teens the mean score was 7.82* the median score was
7*33* the sigma score was 2.69* the standard error of the mean was
•53* and the mean score of 7.82 was equivalent to the percentile
index of 40. For the Non-Y-Teens the mean score was 7.74* the median
score was 7S25* the sigma score was 2.58* the standard error of the
mean was .51* and the mean score of 7.74 was equivalent to the per¬
centile index of 40
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TABLE 21
DISTRIBUTION OF RAW SCORES ON THE CALIFORNIA TEST OF PERSONALITY
(WITHDRAWING TENDENCIES) BETWEEN THE TWENTY-FIVE Y-TBBHS
AND TWENTY-FIVE NON-Y-TEENS IN THE CHARLES W. HILL
ELEMENTARY SCHOOL, ATUNTA, GEORGIA, 1966-1957
Scores
Y-Teens Non-Y-Teens Total
Number Percent Number Percent Number Percent
10.5-11.6 1 4.00 1 4.00 2 4.00
9.5-10.6 4 16.00 1 4.00 5 10.00
8.5- 9.5 1 4.00 3 12.00 4 8.00
7.5- 8.6 2 8.00 6 24.00 8 16.00
6.5- 7.6 4 16.00 1 4.00 5 10.00
5.5- 6.6 3 12.00 2 8.00 5 10.00
4.5- 5.5 2 8.00 5 20.00 7 14.00
3.5- 4.5 4 16.00 1 4.00 5 10.00
2.5- 3.5 2 8.00 2 8,00 4 10.00
1.5- 2.5 2 8.00 3 12.00 5 10.00








SIGNIFICANT DIFFERENCES ON THE CALIFORNIA TEST OF PERSONALITY
(WITHDRAWING TENDENCIES BETWEEN THE TWENTY-FIVE Y-TEENS
AND TWENTY*five NON-Y-TEENS IN THE CHARLES W. HILL
ELEMENTARY SCHOOL, ATLANTA, GEORGIA, 1956-1957





Y-Teens 25 7.82 7.33 2.69 .53
And 1.20 .o00 .65
Non-Y-Teens 25 7.74 7.25 2.58 .51
Comparative Data and "t" Ratio.--As indicated in Table 22 above.
the mean score <£ the YfTeens was 7.82, for the Non-Y-Teens it was
7.74, with a difference of 0.08 in favor of the Y-Teens, the median
score for the Y-Teens was 7.33 for the Non-Y-Teens it was 7.25, with
a difference of 0.08 in favor of the Y-Teens; the standard deviation
for the Y-Teens was 2.69, for the Non-Y-Teens it was 2,58, with a
difference of 0,11 in favor of the Y-Teens the standard error of the
mean for the Y-Teens was .53, for the Non-Y-Teens it was .51, with a
difference of 0.02 in favor of tte Y-Teens. The standeird error of the
difference hetween the two means was 1.20.
The "t" of .65, was not.significant for it was less than 2.58
at the one percent level of confidence. Therefore, the difference
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betwsdn the twenty-five Y-Teens and the twenty-five Non-Y-Teene
on the Withdrawing Tendencies sub-component of the California Test
of Personality was not statistically significant*
Results on the California Test of Personality (Nervous Symptoms)
The data on the Nervous Symptoms sub-component of the California
Test of Personality for Ite twenty-five Y-Teens and twenty-five Non-
Y-Teens in the Charles W. Hill Elementary School, Atlanta, Georgia,
1956-1957 are presented in Tables 23 and 24, respectively*
For the Y-Teens the mean score was 9*26, the median score was
8*38, '&e sigma score was 2*97, the staidard error of the mean
was *59, and the mean score of 9*26 was equivalent to the percentile
index of 70* For the Non-Y-Teens the mean score was 7*28, the median
score was 6*58, the sigma score was 2.65, the standard error the mean




DISTRIBUTION OP RAW SCORES ON THE CALIFORNIA TEST OF PERSONALITY
(NERVOUS SYMPTOMS) BETWEEN THE TWENTY-FIVE Y-TBBNS AND
TWENTY-FIVE NON-Y-TEENS IN THE CHARLES W. HILL
BLSIENTARY SCHOOL, ATLANTA, GEORGIA
L956-1957
Y-Teens Non-Y-Teens Total
Scores Number Per^ut Nunber Percent Number Percent
11*5-12.5 3 12.00 1 4.00 4 8.00
10.5-11.5 4 16.00 3 12.00 7 14.00
9.5-10.5 1 4.00 1 4.00 2 4.00
8.5- 9.5 2 8.00 1 4.00 3 6.00
7.5- 8.5 4 16.00 6 24.00 10 20.00
6.5-7.5 2 8.00 2 8.00 4 8.00
5.5- 6.5 4 16.00 6 24.00 10 20.00
4.5- 5.5 0 0.00 1 4.00 1 2.00
3.5- 4.5 2 8.00 1 4.00 3 6.00
2.5- 3.5 2 8.00 2 8.00 4 8.00
1.5- 2.5 1 . ■i.pO 1 4.00 2 4.00








SIGNIFICANT DIFFEILiNCBS ON THE CAUFCENIA TEST OF PERSONALITY
(NERVOUS SYMPTOMS) BETWEEN THE TWENTY-FIVE Y-TEENS AH)
TWENTY-FIVE NON-Y-TEENS IN THE CHARIES W. HILL
elementary SCHOOL, ATLANTA, GEORGIA, 1956-1957
Group Number Mean
S.E.
Median Sigma S.B. M M
Mean ^ 2
Diff-.
of “ t *
Means
Y-Teens 25 9.26 8.38 2.97 .59
And 2.50 1.,98 .79
Non-Y-Teens 25 7.28 6.58 2.65 .53
ComparatlTO Data and "t" Ratio .—As indicated in Table 24 above,
th« mean score of the Y-Teens was 9*26, for the Non-Y-Teens it was
7«28, with a diffemoe of 1*98 in favor of the Y-Teens, the median
score for the Y-Teens was 8.38 for the Non-Y-Teens it was 6.58,
with a difference of 1.80 in favor of the Y-Teensj the standard
deviation for Y-Teens was 2.97, for the Non-Y-Teens it was 2.65,
with a differance of .32 in favor of the Y-Teens, the standard error
of tte mean for the Y-Teens was,.59, for the Nai-YpTeens it was .53,
with a difference of .06 in favor of the Y-Teens. The standard
error of the difference between the two means was 2.50.
The "t* of *79, was not significant for it was less than 2.58
at the one percent Level of confidence. Therefore, the difference
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tetwoea the twxity-flve Y-Teene end the twenty-five Non-Y-Teens on
the Nervous Symptoms sub-eomponent of the California Test of Person¬
ality was not statistioally slgnlfioant.
Results on the California Test of Personality (Social Standards)*—
The data on the Social Standards sub-oomponent of the California
Test of Personality for the twenty-five Y-Teens and twenty-five
Non-Y-Taens in the Charles W. Hill. Elementary School* Atlanta*
Georgia* 1956-1957 are presented in Tables 25 and 26* respectively*
For the Y-Teens the mean sccre was 11.14 the median score was
10*30* the sigma score was 1*39* the standard ezror of the mean was
•28* and Idie mean score of 11*14 was equivalent to the percentile
index of 95* For iixe Non-Y-Teens the mean score was 10*58* the median
score was 10*57* the sigma score was 1*79* the standard error of
the mean was *39* and the mean score of 10*58 was equivalent to the
percentile index of 90*
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TABLE 25
DISTRIBUTION OF RAW SCORES ON THE CALIFORNIA TEST OF PERSONALITY
(SOCIAL STANDARDS) BETWEEN THE TWENTY-FIVE Y-TEENS AND
TWENTY-FIVE NON-Y-TBENS IN THE CHARIES W. HILL ELE¬
MENTARY SCHOOL, ATLANTA, GECEGIA, 1956-1957
Socres
Y-Te«n8 lon-Y-Teens Total
. . Number Percent Number Percent Number Percent
11.5-12.5 5 20.00 6 24.00 11 22.00
10.5-11.5 10 40.00 7 28.00 17 34.00
9.5-10.5 5 20.00 4 16.00 9 18.00
8.5- 9.5 S 12.00 3 12.00 6 12.00
7,5- 8.5 1 4.00 3 12.00 4 8.00
6.5- 7.5 0 0.00 1 4.00 1 2,00
5.5- 6.5 1 4.00 0 0.00 1 2.00
4.5- 5.5 0 0.00 1 4.00 1 2.00








SIGNIFICANT DIFFEEENCES CN THE CALIFORNIA TEST OF PERSONALITY
(SOCIAL STANDARDS) BETINEEN THE TViENTY-FIVE Y-TEENS AND
TWENTY-FIVE NON-Y-TEBNS IN THE CHARLES W. HILL EIS*-
MENTARY SCHOOL, ATUNTA, GEORGIA, 1966-1967





Y-Teens 25 11.14 10,30 1.39 GOCM•
And
1.51 *56 *37
Non-Y-Teens 25 10*58 10,67 1*79 *39
Comparative Data and "t" Ratio.—As indicated in Table 26 above,
the mean score of the Y-Teens aras 11*14, for the Non-YpTeens it was
10*58, with a difference of *56 in favor of the Y-Teens, the median
score for the Y-Teens was 10*3C^ for the Non-Y-Teens it was 10*57,
with a difference of *27 in favor of the Non-Y-Teensj the standard
deviation for the Y-Teens was 1*39, for the Non-Y-Teens it was 1*79,
with a difference of *40 in favor of the Non-Y-Teens, the standard
error of the nean for the Y»Teens was *28, for the Non-Y-Teens it
was .39, with a difference of *11 in favor of the Non-Y-Teens,
The standard error of the difference between the two means was 1.51.
The "t" of *37, was not significant fcr it was less than 2*58
56
at the one percent Is'vel of oonfLdenoe* Therefore,
the difference between the twenty-five Y-Teene and the twenty-five
Non-Y-Teens on the Social Standards sub-oomponent of the California
Test of Personality was not statidtioally significant*
Results on ths California Test of Per sore lity (Social Skills*—
The data on the Social Skills sub-component of the California Test
of Personality f <r the twenty-five Y-Teens and twenty-five Non-Y-
Teens in the Charles W. Hill Eiamentary School, Atlanta, Georgia,
1956-1957 are presented in Tables 27 and 28, respectively*
For the Y-Teens tbs mean soore was 9*42, the median score was
9*37, ths sigma score was 2*06, the standard error of the mean was
*41, and the mean soore of 9*42 was equivalent to the percentile
index of 70* For 'ttie Non-Y-Teens ths mean score was 9*12, the median
soore was 8*62, the sigma score was 2*26, ths standard error of the
mean was *45, and the mean soore of 9*12 was equivalent to ths per¬
centile iiifex of 70*
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TABLE 27
DISTRIBUTION OF RAW SCORES ON THE CALIFORNIA TEST OF PERSONALITY
(SOCIAL SKILLS) BETVTEEN THE TWENTY-FIVE Y-TEBNS AND TWENTY-
FIVE NON-Y-TESNS IN THE CHARLES W. HILL ELEMENTARY
SCHOOL, ATLANTA, GEORGIA, 1956-1967
11.5-12.6 1 4.00 1 4.00 2 4.00
10.5-11.6 6 ?4.00 6 24.00 12 24.00
9.6-10.6 4 16.00 4 16.00 8 16.00
8.5- 9.5 6 20.00 8 32.00 13 26.00
7.6- 8.6 3 12.00 3 12.00 6 12.00
6.6- 7.6 4 16.00 2 8.00 6 12.00
5.5- 6.6 0 0.00 0 0.00 0 0.00
4.5- 5.5 1 4.00 0 0.00 1 2.00
3.5- 4.6 0 0.00 0 0.00 0 0.00
2.6- 3.5 1 4.00 0 0.00 1 2.00
1.5- 2.5 0 0.00 0 0.00 e 0.00
0.5-1.5 0 0.00 0 0.00 e 0.00
0.5- 0.5 0 0.0 0 1 4.00 1 2.00
Total N. 25 100.00 25 100.00 50 100.00
Maau 9.42 9.12
Median 9.37 8.62





SIGNIFICANT DIFFERSNCBS ON THE CALIFORNIA TEST OF PERSONALITY
(SOCIAL SKILLS) BETTIVEEN THE TWENTY-FIVE Y-TEENS AND TWENTY*
FIVE NON-Y-TEENS IN THE CHARLES W, HILL ELEMENTARY
SCHOOL, ATLANTA, GEORGIA, 1956-1967









Y-Teens 25 9.42 9.37 2.06 .41
And 1.92 .30 .16
Non-Y-Teens 25 9.12 8.62 2.26 .46
Comparative Data and "t” Ratio,—As indicated in Table 28 above,
the mean score of the Y-Teens was 9.42, for the Non-Y-Teens it was
9.12, with a difference cf .30 in favor of the Y-Teans, the median
score for the Y-Teens was 9.37 for the Non-Y-Teens it was 8.62,
with a difference of .76 in favor of the Y-Teensj the standard de¬
viation for the Y-Teens was 2.06, for the Non-Y-Teens it was 2.26,
with a difference of .20 in favor of the Non-Y-Teens, the standard
error of the mean for the Y-Teens was .41, for the Non-Y-Teens
it was .45 with a difference of .04 in favor of the Non-Y-Teens.
The standard error of the difference between the two means was 1.92.
The “t" of .16, was not significant for it was less than 2.58
at the one percent level of confidence. Therefore, the difference
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betwoen the twenty-five Y-Teene and the twenty-five Kon-Y^Teene on
the Social Skills sub-component of the California Test of Personality
was not statistically significant.
Results on the Califernia Test of Personality (Anti-Social
Tendenoies.—The data on the .Anti-Social Tendencies sub-component
• of the Califorxda Tost of Personality fer the twenty-five Y-Teens and
twenty-five Non-Y-Teens in the Charles W. Hill ^'lementary School.
Atlanta. Georgia. 1956-1957 are presented in Tables 29 and 30.
respectively.
For the Y-Teens the mean score was 9.08. the median score was
8.66. the sigma score was 2.18. the standard error of the mean was
.44. and the mean score cf 9.08 was equivalent to the percentile
index of 70. For the Non-Y-Teens the mean score was 9.28. the median
score was 8.91. the sigma score was 2.70. the standard error of the
mean was .54. and the mean score of 9.28 was equivalent to the per¬
centile index of 70
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DISTRIBUTIOH 0P RAW SCORES ON TEE CALIFORNIA TEST OP PERSONALITY
(ANTI-SOCIAL TENDENCIES) BETWEEN THE TWENTY-FIVE Y-TEENS
AND TWENTY*FIVE NON-Y-TEENS IN THE CHARLES W. HILL
ELEMENTARY SCHOOL, ATLANTA, GEORGIA, 1956-1957
Y-Teens Non-Y-Tean# Total
Scores Number Percent Number Percent Num)}er Percent
11.5-12.5 5 20.00 3 12.00 8 16,00
10.5-11.5 2 8.00 5 20.00 7 14.00
9,5-10.5 1 4.00 1 4.00 2 4.00
8.5- 9.5 2 8,00 6 24.00 8 16.00
7,5- 8,5 7 28.00 2 8.00 9 18,00
6.5- 7.5 5 20.00 2 8,00 7 14.00
5.5- 6.5 1 4.00 1 4,00 2 4.00
4.5- 5,6 2 8.00 3 12.00 5 10.00
3.5- 4.5 0 0.00 1 4.00 1 2.00
2wS** 3• 5 0 0.00 0 0.00 0 0.00
1.6- 2,5 0 0.00 1 4.00 1 2.00








SIGWIFICiINT DIFFEHENCBS ON THE CALIFORNIA TEST OF PERSONALITY
(ANTI-SOCIAL TENDENCIES) BETVfflEN THE TlPfBNTY-FIVB Y-tSENS
AND TllffiNTY-FIVS NON-Y-TEENS IN THE CHARLES W. HILL
ELEMENTARY SCHOOL, ATIANTA, GEORGIA, 1956-1957




of ’ •* t "
Means
Y-Teens 25 9.08 8.66 2.18 .44
And
2.20 O)o.1oCM.1
Non-Y-Teens 25 9.28 8.91 2.70 to•
ComparatlTe Data and **t" Ratio,—As indicated in Table 30 above,
the mean score of the Y-Teen was 9.08, for the Non-Y-Teens it was
9.28, with a difference of -.20 in favor of the Non-Y-Teens, the
median score for the Y-Teens was 8.66 for the Non-Y-Teens it was
8.91, with a difference of .25 in favor of the Non-Y-Teensj the
standard deviation for the Y-Teen was 2.18, for the Non-Y-Teens
it was 2.70, with a difference of .5R in furor of the Non-Y-Teens,
the standard error of the mean for the Y-Teen was .44, for the Non-
Y-Teens it was .54, with a difference of .10 in favor of the Non-Y-
Teens. Yhe standturd error of ihe differs noe between the two means was
2.20.
The "t** of -.09 was xiot significant for it was less than 2.58
62
at th» one percent level of confidence. Therefore, the difference
between the twenty-five Y-Teene and the twenty-five Non-Y-Teene on
the Anti-Social Tendencies sub-component of the California Test
of Itersonality was not statistically significant.
Results on the California Test of Personality (Family)T-The data
on the Family Relations sub-component of the California Test of
Personality for the twenty-five Y-Teens and twenty-five Non-Y-Teens
in the Charles W. Hill Elementary School, Atlanta, Georgia, 1956-
1957 are presented in Tables 31 and 32, respectively.
For the Y-Teens the mean score was 10.72, the median score was
10.24, the sigma score was 2.14, the standard error of the mean was
43, and the mean score of 10.72 was equivalent to the percentile
index of 90. For the Non-Y-Teens, the mean score was 9.74, the
median score was 9.16, the sigma score was 2.53, the standard error
of the mean was .51, and the mean score of 9.74 was equivalent to
the percentile index of 70.
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TABLE 31
DISTRIBUTION OF RAW SCORES ON THE CALIPORHIA TEST OP PERSONALITY
(FAMILY RELATIONS) BETWEEN THE TWENTY-FIVE Y-TBENS AND TWENTY-




»8 Number Percent Number Percent Number Percent
11,5-12.5 4 16.00 5 20.00 9 18.00
10.5-11.5 7 28.00 5 20.00 12 24.00
9.5-10,5 6 24.00 3 12.00 9 18.00
8.5- 9.5 S 12.00 5 20,00 8 16.00
7.5- 8.5 2 8.00 1 4.00 3 6.00
6.5- 7,5 i 4.00 3 12.00 4 8.00
5.5- 6.5 0 0.00 1 4.00 1 2. 00
4.5- 5.5 1 4.00 0 0.00 1 2.0)
3.5- 4.5 0 0.00 0 0.00 0 0.00
2.5- 3.5 1 4.00 2 8.00 3 6.00









SIGNIFICANT DIFFERENCES ON THE CALIFORNIA TEST OF PERSONALITY
(FAMILY REUTIONS) BETTNEEN THE TV^NTY-FIVE Y-TEBNS AND
TIIVENTY-PIVE NON-Y-TEENS IN Tffi CHARLES W. HILL ELE¬
MENTARY SCHOOL, ATLANTA, GEORGIA, 1966-1957





of « t "
Means
Y-Taan 25 10.72 10.24 2,14 .43
And 2.10 .98 .46
Non-Y-Teans 25 9.74 9.66 2.53 .61
Comparativa Data and "t" Ratio,—As indioatad in Table 32 above,
the mean soora of the Y-Taans was 10.72, for the Non-Y-Taens it was
9,74, with a difParanca of ,98 in favor of the Y-Teans, the median
score for the t-Teens was 10.24 for the Non-Y-Taans it was 9,66,
with a dlfferanca of ,58 in favor of tha Y-Taans; the standard
daviatim f<r tha Y-Taans was 2,14, fcr the Non-Y-Taans it was 2.53,
with a differs nca of ,39 in favor of tha Non-Y-Taans, the standard
error of the mean for the Y-Taans was ,43, for tha Non-Y-Taans it
was ,61, with a dlfferanca of ,08 in favor of the Non-Y-Taanst. The
standard error of the diffaranoa between the two means was ^2,10.
The "t" of ,46 was not signifioant for it was less than 2.58
at tha one percent level of oonfidanoa. Therefora, the diffaranoa
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botireen the twenty-five Y-Teens and the twenty-five Non-Y-Teens
on the Family Relations sub-oomponent of the California Tost of
Personality was not statistically significant*
Results on the California Test of Personality (School or
Oeoupatlon Relati ons*—The data on the School or Occupation Relations
sub-oomponent of the California Test of Personality for the twenty-
five Y-Taons and twenty-five Non-Y-Teens in the Charles W, Hill
Elementary Sohoolf Atlnta* Georgia* 1956-1957 are presented in Tables
33 and 34* respectively.
For the Y-Teens the mean score was 9.88* the median score was
9*33* the sigma score was 2*45* the standard error of the mean was
*49* and the mean score of 9*88 was equivalent to the percentile
index of 70. For the Non-Y-Teezxs the mean score was 9.52* the median
score was 9.12, the sigma score was 2.27* the standard error the
mean was .45* and the mean score of 9.52 was equivalent to the




DISTRIBUTION CF RAW SOOHES ON THE CALIFORNIA TEST OF PERSONALITY
(SCHOOL OR OCCUPATIONAL RELATIONS) BETWEEN THE TWENTY-FIVE
Y-TEENS AND TWENTY-FIVE NON-Y-TEENS OF SHE CHARLES W. HILL
ELEMENTARY SCHOOL. ATLANTA, GECEGIA, 1956-1967
Scares
Y-Teens Non-Y-•Teens Tobal
Number Percent NuiJjer Percent Number Percent
11.5-12.5 2 8.00 1 4.00 3 6,00
10.5-11,6 3 12.00 6 24.00 9 18.00
9.5-10.5 7 28.00 4 16.00 11 22.00
8.5- 9.5 3 12.00 4 16.00 7 14.00
7.5- 8.6 1 4.00 4 16.00 5 10.00
6.5 -7.5 2 8.00 1 4.00 3 6.00
5.6- 6.5 3 12.00 2 8.00 5 10.00
4.5- 5.5 2 8.00 2 8.00 4 8.00
3.5- 4.5 2 8.00 0 0.00 2 4.00
2.5- 3.5 0 0000 1 4.00 1 2.00









SIGNIFICANT DIFPEIENCES ON THE CALIFORNIA TEST OF PERSONALITY
(SCHOOL OR OCCUPATION RELATION) BETWEEN THE TWENTY-FIVE
Y-TEENS AND TWENTY-FIVE NON-Y-TEBNS IN THE CHARLES
W. HILL ELEMENTARY SCHOOL, ATLANTA, GE0R6U
1966-1857
Group Number Mean Median Sigma S. E.
Ibans
S wE*
M M Diff. *• t "
1 ^ Means
Y-Teens 25 9.88 9.33 2.45 .49
And
2.10 .36 .17
Non*Y-Teen8 25 9.52 9.12 2.27 .45
Comparative Data aad "t" Ratio.—As indioated in Table 54 above.
the meen score of the Y-Teens was 9.88, for the Non-Y-Teens it was
9.52, with a difference of .36 in favor of ihe Y-Teens, the median
score for the Y-Teens was 9.33 for the Non-Y-Teens it was 9.12, with
a difference of .21 in favor of the "y-Teensi the standard devia¬
tion for the Y-Teens was 2.45,ffor the Non-Y-Teens it was 2.27,
with a difference of .18 in favor of the Y-Teens, the standard
error of the mean for the Y-Teens was .49, for the Non-Y-Teens it
was #45, with a difference of .04 In favor of the Y-Teens. The
standard error of the differsnoe between the two means was 2.10.
The "t" of .17, was not significant for it was less than 2.58
at the one percent level of confidence. Therefore, the difference
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l>etm93n the twenty-five Y-Teene and the twerty-five Non-Y-Teens
on the School or Occupational Relations aid)-component of tte Califor¬
nia Test of Personality was not statistically significant.
Results on the California Test of Personality (Community Rela¬
tions).—The data on the Community Relations sub-component of the
California Test of Personality for the twenty-five Y-Teens and twenty-
five Non-Y-Teens in the Charles W. Hill Elementary School. Atlanta.
Georgia. 1956-1957 are presented in Tables 35 and 36. respectively.
For the Y-Teens the mean soore was 9.21. the median score was
9.06. the sigma score wms 1.73. the standard error of the mean was
.34. and the mean soore of 9.21 was equivalent to the percentile
itdex of 70. For the Non-Y-Teens the nean score wad 9.72. the median
soore was 9.21. the sigma score was 1.14. the standard error of the
mean was .24. andt the mean score of 9.72 was equivalent to the
percentile index of 70.
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table: 35
DISTRIBUTION OF RAW SCORES ON THE CALIPDRNIA TEST OF PERSONALITY
(COMMDNITY RELATIONS BETWEEN THE TWENTY^FIVS Y-TEENS AND
TWENTY-FIVE NON-Y-TEENS IN THE CHARIES W. HILL ELE¬
MENTARY SCHOOL, ATLANTA, GEORGIA, 1956-1957
11.5-12.5 0 0.00 1 4.00 1 2.00
10.5-11.5 5 20.00 6 24.00 11 22.00
9.5-10.5 8 32.00 7 28.00 15 30.00
8.5- 9.5 6 24.00 8 32.00 14 28.00
7.5- 8.5 3 12.00 2 8.00 5 10.00
6.5- 7.5 1 4.00 1 4.00 2 4.00
5.5- 6.5 0 0.00 0 0.00 0 0.00





4.00 0 0.00 1 2.00








SIGNIFICANT DIFFSRSNCSS ON THE CALIFORNIA TEST OF PERSONALITY
(COIMJNITY RELATIONS BETWEEN THE TWENTY^FIVE Y-TEBNS AND
TWENTY-FIVE NON-Y-TEENS IN THE CHARLES W. HILL ELE-
BENTARY SCHOOL, ATLANTA, GEORGIA, 1956-1957






Of " t *
Means
Y-Teens 25 9.21 9,06 1.73 .34
And
1.29 -.51 -.39
Non-Y-Teens 25 9,72 9.21 1.14 .23
Comparative Data and "t" Ratio,—As indicated in Table 36 above,
the mean score of the Y-Teens was 9,21, for the Non-Y-Teens it was
9.72, with a difference of -.51 5n favor of the Non-Y-Teens, the median
score for tl» Y-Teens was 9,06 for the Non-Y-Teens it was 9,21, with
a difference <f -,15 in favor of the Non-Y-Teensj the standard devia¬
tion for tte Y-Teens was 1,73, for the Non-Y-Teens it was 1,14, trith
a difference of ,59 in favor of the Y-Teens, the standard error of
the moan for tie Y-Teens was ,34, for the Non-Y-Teens it was ,23,
with a differnee of ,11 in favor of the Y-Teens, The standard error
of the difference between the two means was 1,29,
The "t" rf -,39, was not significant for it was less than 2,58
aththe one percent level of oonfidenoe. Therefore, the difference
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beimeen the twenty-five Y-Teens and the twenty-five Non-Y-Teens; on the
Coianunity Relation suh-oompo&ent of the California Test of Personali¬
ty was not statistically significant.
Academic Interest
Introductory Statement.—The data on the academic interests as
identified by the 8s2a Interest Index between the twenty-five Y-
Teens and Twenty-five Non-Y-Teens in the Charles W, ELill Elementary
School* Atlanta* Georgia* 1956-1957 are presented in this section
of the research report j and are organized around six tables* Tables





(d) General high level cf interest
(e) llfahipulative and reading activities
High Interest Level for Subject Fields.—Table 37, page 72
presents the data on the level of Interest in the various siA3ject
matter fields as indicated by the 50 elsoet±ary school pupils of the
Chfurles inr. Hill Elementary School* Atlaata* Georgia* 1956-1957.
Table 37 shears that in the category of "high interest" that the
50 pupils indicated for twelve fields of study range from a low
total of twelve of 24.00 percent for industrial arts to a high
total of thirty-two or 64.00 percent in home economics. The
foiu* highest ranking fields in which the Y-Teens indicated high
interest in school work were: English* with an incidence of fifteen
or 60.00 percent) social studies fifteen or 60.00 percent) music
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and home economics. For the Non-Y-Teens the four ranking fields of
high interest were home economics, eighteen or 72.00 percent; music,
twelve or 48.00 percent; English, finearts, and sports with an inci¬
dence of eleven or 44.00 percent.
TABLE 37
DISTRIBUTION OP HIGH ACADEMIC INTEREST BETTWEEN TTitENTY-FIVB
Y-TEENS AND T7IENTY-FI7E NON-Y-TBBNS IN THE CHARLES
W. HILL ELEMENTARY SCHOOL, ATLANTA, GECRGIA
1966-1957
Fields irY-Teens Non-Y-Teens Total
Number Percent Number Percent Number Percent
English 15 60.00 11 44.00 26 62.00
Foreign Language 10 40.00 10 40.00 20 40.00
Mathematics 7 28.00 6 24.00 13 26.00
Social Studies 15 60.00 9 36.00 24 48.00
Biology 6 24.00 7 28.00 13 26.00
Physical Science 8 32.00 8 32.00 16 32.00
Music 12 48.00 12 48.00 24 48.00
Fine Arts 7 28.00 11 44.00 18 36.00
Industrial Arts 5 20.00 7 28.00 12 24.00
Business Courses 7 28.00 10 40.00 17 34.00
Home Economics 14 56.00 18 72.00 32 64.00
Sports 9 36.00 11 44.00 20 40.00
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Low Interest Level for Subject FleldsT"Table 38, page 74,
presents the data on the level of "low interest" in the various suh**
;jeot matter fields as iniieated by the fifty elementary school pupils
of the Charles W. Hill Elementary School, Atlanta, Georgia, 1956-
1957.
Table 38 points out that in the category of "low interest" that
the fifty pupils indicated for twelve fields of study a range fromea
low total of five or 10.00 percent in the field of fine arts to a
high total cf fifteen or 30.00 percent fcr sports.
The four highest ranking fields in which the Y-Teens indicated
a low interest in or an acute dislike for school work were: sports,
eight or 32.00 percent; biology and home economics with an incidence
of seven or 28.00 percent; English, mathematics, music and industrial
arts with an incidence of six or 24.00 percent; social studies with
an incidence cf five or 20.00 percent.
For Non-Y-Teens the four ranking fields of low interest were:
English, eight or 32.00 percent; social studies and sports with an
inddenoe of seven or 28.00 percent; music with an iznidence of six
or 24.00 percent; business courses, five or 20.00 percent, and indus¬
trial arts with an incidence of four or 16.00 percent.
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TABLE 38
DISTRIBUTION OF LOW ACADEMIC INTEREST BETWEEN TWENTY-FIVE
Y-TEENS AND TWENTY-FIVE NON-Y-TEENS IN THE CHARLES
W. HILL ELEI4ENTARY SCHOOL, ATLANTA, GEORGIA
1956-1957
Fields Y-Teens Non-Y-•Teens Total
Number Percent Number Percent Number Percent
English 6 24.00 8 32.00 14 28.00
Foreign Language 4 16.00 2 8.00 6 12.00
Mathematics 6 24.00 3 12.00 9 18.00
Social Studies 5 20.00 7 28.00 12 24.00
Biology 7 28.00 3 12.00 10 20.00
Physical. Science 3 12.00 3 12.00 6 12.00
Music 6 24.00 6 24.00 12 24.00
Fine Arts 3 12.00 2 8.00 5 10.00
Industrial Arts 6 24.00 4 16.00 10 20.00
Business Courses 1 4.00 5 20.00 6 12.00
Horae Economics 7 28.00 1 4.00 8 16.00
Sports 8 32.00 7 28.00 15 30.00
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Relative Indifference for Sub.ject Fields.—Table 39, page 75, pre¬
sents the date on the level of relative indifference in the various sub¬
ject matter fields as indicated by fifty elementary school pupils of
the Charles W, Hill Elementary School, Atlanta, Georgia, 1956-1957.
Table 39 points out that in the category of "relative indifference"
that fifty pupils indicated for twelve fields of study ranged from a low
total of ten or 20,00 percent for English and home economics to a high
of twenty-ei^t or 56 percent in mathematics, physical science and in¬
dustrial arts.
The four ranking fields in which "Y-Teens" indicated relative in¬
difference to school work were: business courses, seventeen or 68.00
percent; fine arts, fifteen or 60,00 percent; physical sciaice and
industrial arts, fourteen or 56,00 percent; mathematics and biology,
twelve or 48»00 percent; foreign language, eleven or 44.00 percent;
sports, ei^t or 32,00 percent; music, seven or 28,00 percent.
For "Non-Y-Teens" the foxor ranking fields of relative indifference
were: mathematics, sixteen or 64.00 percent; biology, fifteen or 60.00
percent; physical science and industrial arts, fourteen or 56.00 per¬
cent; foreign langiiage, thirteen or 52.00 percent; fine arts, twelve
or 48,00 percent; business courses, ten or 40,00 percent; music and
sports, seven or 28,00 percent.
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TABLE 39
DISTRIBUTION OF RELATIVE INDIFFERENCE TO ACADEtCEC INTEREST
BETVJEEN TWENTY-FIVE Y-TEENS AND TWENTY-FIVE NON-Y-TEENS
IN IHE CHARIES W. HILL ELEMENTARY SCHOOL
ATLANTA, GEORGIA, 1956-1957
Fields Y-Teens Non-Y-Teens Total
Kunitsp PsrceW"' Number Percent Number Percent
English 4 16.00 6 24.00 10 20.00
Foreign Langxiage 11 44.00 13 52.00 24. 48,00
Mathematics 12 48.00 16 64.00 28 56.00
Social Studies 5 20.00 9 36.00 14 28.00
Biology 12 48.00 15 60.00 27 54.00
Physical Science 14 56.00 14 56.00 28 56.00
Music 7 28.00 7 28.00 14 28.00
Fine Arts 15 60.00 12 48.00 27 54.00
Industrial Arts 14 56.00 14 56.00 28 56.00
Business Courses 17 68.00 10 40.00 27 54.00
Home Economics 4 16.00 6 24.00 10 20.00
Sports 8 32.00 7 28.00 15 30.00
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TABLE 40
DISTRIBUTION OF GENERAL LEVEL OF HIGH INTEREST BETWEEN
TWENTY-FIVE Y-TEENS AND TVffiNTY-FIVE NON-Y-TEENS IN
THE CHARLES W, HILL ELEI-IENTARY SCHOOL,
ATLANTA, GEORGIA, 1956-1957
Total Scores
For Fields Y-Teens Non-Y-Teens Total
Number Percent Number Percent Number Percent
20 80,00 21 84.00 41 82.00
General Level of High Interest,-—Table 40 above shows the general
level of higji interest of the fifty pupils in overall school vrork, A
general high level of hi^ interest in overall school work for the fifty
students was indicated by a total of forty-one or 82,00 percent. A total
of twenty or 80,00 percent for the "Y-Teens" and twenty-one or 84*00
percent of the "Non-Y-Teens" revealed a general high level of interest
in overall school work
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TABLE 41
DISTRIBUTION OF GENERAL LEVEL OF LOW INTEREST BETWEEN TVJENTI-
FIVE Y-TEENS AND TWENTY-FIVE NON-Y-TEMS IN THE
CHARLES W. HILL ELEMENTARY SCHOOL,
ATLANTA, GEORGIA, 1956-1957
Total Scores
For Fields Y-Teen Non-Y-Teen Total
Number Percent Number Percent Number Percent
5 20.00 4 16.00 9 18.00
General Level of Low Interest.— Table 41, above points out the
general low interest of the fifty pupils in overall school work. An
acute dislike of overall school work for the fifty pupils was indi¬
cated by a total of nine or 18.00 percent. A total of 5 or 20.00
percent of the "Y-Teens" and a total of fo^rr or 16.00 of the "Non-
Y-Teens" revealed an acute dislike of overall school work.
7a
tabu: z^2
DISTRIBUTION OF MANIPULATIVE AND READING ACTIVITIES BETWEEN
TWEIITY-FIVE I-TEEN3 AND TWENTI-FIVE NON-Y-TEENS IN
THE CHARLES W. HILL EIEMEKTARI SCHOOL,
ATLAIiTA, GEORGIA, 1956-1957
I-Teens Non-Y-Teens Total
Nximber Percent Number Percent Nisuber percent
Manipulative
Activities 22 88,00 22 88,00 44 88,00
Reading
Activities 20 80,00 19 76.00 39 78.00
Table 42, abore presents the data on the level of manipulative and
reading activities in school as indicated by the fifty elenoitary sdiool
pupils of the Charles W, Hill ElementaiTr School, Atlanta, Georgia, 1956-
1957*
Table 42 also shows toe interest of the fifty students in manipula¬
tive activities or evidences of hand-mindness and in reading activities
or evidences of ^e-mindness*
Interest in manipxilative activities for toe fifty pupils was indi¬
cated by a total of forty-four or 88.00 percent* A total of twenty-two
or 88.00 percent of the "I-Teens" and a total of 22 or 88,00 percent of
the 'TJon-Y-Teens* showed an interest in manipulative activities.
Interest in reading activities for fifty stud®its was indicated by a
total of toirtjMslne or 78,00 percent, A total of twenty or 80,00 percent
of the "I-Teens" and a total of nineteen or 76,00 percent of toe "Non-I-
Teens" showed an interest in reading activities.
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DISTRIBDTION OF RAW SCORES ON THE INTEREST INDEX TEST (MANIPULA¬
TIVE BETWEEN THE TWENTY-FIVE Y-TEENS AND TWENTY-FIUB NON-




Number Peroent Number Peroent Number Percent
30-54 2 8.00 5 12.00 5 10.00
25-29 5 20.00 3 12.00 8 16.00
20-24 5 20.00 7 28.00 12 24.00
15-19 6 24.00 8 32.00 14 28.00
10-19 7 28.00 2 8.00 9 18.00
10-14 7 26.00 2 8.00 9 18.00
6- 9 0 0.00 2 8.00 2 4.00








SIGNIFICAMT DIFFERENCES ON INTEREST INDEX TEST (MANIPULATIVE
ACTIVITIES BETWEEN TWENTY-FIVE Y-TEENS AND TWENTY-FIVE
NON-Y-TEENS IN THE CHARLES W. HILL ELEMENTARY SCHOOL
ATUNTA, GEORGU, 1966-1967







Y-Teens 26 19.80 6.50 1.30
And
1.87 -0.40 0.21
Non-Y-Teens 26 20.20 6.76 1.33
Significant Dtfferenees#—for the Y-Teens the mean score was
19.80, the sigma score was 6.60, the standard error of the mean was
1.30* For the Non-Y-Teens the mean score was 20.20, the sigma score
was ^.76, the standard error of the mean was 1.36. The standard error
of the Biaan was 1.36. The standard error of the difference between
the two means was 1.87. The "t” of 0.21 was not significant for it
was less than 2.68 at the one percent leTsl of confidence.
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TABLE 46
DISTRIBBTION OF THE INTEREST INDEX TEST (READING ACTIVITIES)
BETISEEN TTVENTY-FIVE Y-TEENS AND TTNENTY-FIVE NON-Y-TEENS




Number Percent Number Percent Number Percent
30-34 5 20 2 8 7 14
25-29 4 16 4 16 8 16
20-24 5 20 7 28 12 24
15-19 1 4 4 16 5 10
10-14 4 16 3 12 7 14
5- 9 2 8 2 8 4 8
0- 4 4 16 3 12 7 14








SIGNIPICAMT DIFFERENCES ON INTEREST INDEX TEST (READING SCORE)
BETWEEN TWENTY-FIVE Y-TEENS AND TWENTY-FIVE NON-Y-TEENS
IN THE CHARLES W. HILL ELEMENTARY SCHOOL, ATUNTA,
GEORGU, 1966-1967







of " t "
Means
Y-Teens 25 23*60 10*55 2*11
And 2.76 5.60 2.04
NON-Y-TEENS 25 18*00 8.83 1.77
Significant Differenoes.—Fora the' Y-Teens the mean score was
23*60, the sigma was 10*66, the ttandard error of the mean was 2*11*
For the Non-Y-Teens the means score was 18*00, the sigma score was
8*85, the standard error of the mean was 1*77* The standard error
of the difference hetween the two means was 2*75* The "t" of 2*04




DISTRIBUTION OP THE INTEREST INDEX TEST SCORE (ON LIKES) BETWEEN
TWENTY-FIVE Y-TEENS AND TWENTY-FIVE NON-Y-TEENS IN THE
CHARLES W, HILL ELEMENTARY SCHOOL, 1956-1957
170-179 3 12.00 0 0.00 3 6.00
160-169 1 4.00 4 16.00 5 10.00
150-159 2 8.00 2 8.00 4 8.00
140-149 1 4.00 1 4.00 2 4.00
130-139 3 12.00 2 8.00 5 10.00
120-129 2 8.00 6 20.00 7 14.00
110-119 2 8.00 1 4.00 3 6.00
110-109 2 8.00 2 8.00 4 8.00
90- 99 0 0.00 3 12.00 3 6,00
80- 89 3 12.00 0 0.00 3 S.OO
70- 79 6 24.00 3 12.00 9 18.00
Below 70 - — 2 8.00 2 4.00









SIGNIFICANT DIFFERENCES ON INTEREST INDEX TEST (ON LIKES)
BETTNEEN TTNENTY-FIVE Y-TEENS AND TWENTY-FIVE NON-Y-TEENS
IN THE CHARLES W. HILL ELEMENTARY SCHOOL, ATLANTA,
GEORGIA, 1956-1957








Y-Teens 25 117.30 35.10 7.02
And 1.01 1.20 U8
Non-Y-Teens 25 116.10 37.20 7.44
Significant Differanees#—For the Y-Teens the mean score was
117.30, the signa was 35.10, the standeurd error of the mean was 7.02.
For the Non-Y-Teens the mean score was 116.10, the sigma was 37.20,
the standard error of the means was 7.44. The standard error of the
difference hetween the two means was 1.01. The "t" of 1.18 was not
significant at one percent level of confidence.
CHAPTER III
SUimART AND CONCLUSIONS
Introduotory Statamant ««»The problsm involved in this study was
to determine the tested differences i£ any, in intelligence, person*
ality, and interests between a group of T'Teeners and Non*T*Teeners
in the Charles W« Hill Elementary School of Atlanta, Georgia*
Rationale»*-The Young w<»nen*s Christian Association was first
conceived by a group of women idio had as their major concern the
protection of young employed girls* Its field of endeavor, sinoe
its inception one hundred and one years ago, has developed to in¬
clude all ages and occupations* Its purpose, "To build a fellowship
of woBien and girls devoted to the task of realising in our common
life those ideals of personal and social living to idiieh we are
committed by our faith as Christians*"
In this endeavor Y* W* C* A* seeks to understand Jesus, to
share his love for all people, and to grow in the knowledge and
love of God*
Pursuant to this purpose is the Y-Teen program designed for
girls in elementary and high schools who might have the desire for
a better way of life* It is felt that this auid similar experiences
in formative years make for a better adjusted adult*
This study will be limited to a oonsideration of differences
in intelligence, interest, and personality of Y-Teens and Non-Y-
Teens* It will study their tested differences, if any* It is be¬
lieved that there are differences stemming from the association or
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lack of it, aa tha ease may be with the Y-Teen program. The writer's
interest in a problem of this oature stems from that fact that she
is school sponsor of the Y-Teen Club in the Charles W, Hill Elementary
School.
Statement of Problem.—The problem involved in this study was
to determine the differences* if any, in intelligence, interest,
and personality between twenty-five Y-Teens and twenty-five Non-Y-
Teens enrolled in the Charles W, Hill Elementcury School during 1956-
1967.
Limitations of the Study,—The problem of this study was limited
to twenty-five Y-Teons and twenty-five Non-Y-Teens from the Charles
W. Hill Elementary School, Atlanta, Georgia, 1956-1957. It was
further limited to a comparison with reference to tested statis¬
tically significant differences of these two groups of pupils in
"Intelligence" as measured by The Otis Quick-Sooring Ifental Test;
"Personality" as measured by the California Test of Personality
(Elementary); and "Academic Interests" as measured by Interest
Index (8:2a) as a basis for administrative and curricular procedures.
Ko consideration was given to varying length of time of membership
of Y-Teens in the Young Women's Christian Association beyond one
year.
Purpose of This Study.—The major purpose of this study was to
determine the extent to idiioh there are differences in the intelligence,
personality and interests between girls enrolled in the Y-Teen and
those not enrolled, in the Y-Teen Club of the Charles W. Hill
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Elamantary Sohool, Atlanta, Gaorgia, 1956>1957»
Tha apaeifle purpoaas of this study ara oharaetarixad in the
stataments to follows
1* To detarmina tha maasure of eantral tandanoy and varia¬
bility in interest between a group of Y-Teans and a group
of Non-Y-Taans*
2* To detarmina the measure of eantral tandanoy and variability
in interest between a group of Y-Taans and a group of non-
Y-Taans*
S« To determine tha maasure of eantral tandanoy and variabili¬
ty in personality between a group of Y-Teens and a group
of Non-Y-Teens*
4. To formulate implioations, if any, which may result from
the analysis and interpretation of the data of this study.
Definitions of Terms.—Tha main terms which were used through¬
out this study are defined in the following statementst
1. The term,"Y-Teens" as was used in this study designates
any girl between the ages of 12 and 18 who holds membership
in the Y-Teen Club sponsored by the Young TTomen's Christian
Assooiation.
2. The term, "Hon-Y-Teen," as was used in this study identi¬
fied any girl between the ages of 12 and 18 who is not a
member of the Y-Teen Club sponsored by the Young Women's
Christian Association.
3. The term, "Interest^" as was used in this study refers to
the interests of the Y-Teeners as measured by the Interest
Index,(Test $x2a.)
4. The term, "Intelligenoe," as was used in this study refers
to the sental development of the Y-Teeners as measured by
Che Otis Quiek-Sooring Uental Ability Test (Beta Form).
5. The term, "Personality," as was used in this study refers
to the extent of personality maturity as measured by The
California Test of Personality.
Locale and Research Design.--The significant aspects of the
locale and research design of this study are characterised belowt
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1. Loo«l«.»The locale of this study was the Charles W. Hill
Elementary School, Atlanta, Georgia. The data was gathered
during the second semester of 1966>1957.
2. Period Testing.—The testing program in connection with this
study was conducted during the months of February and Uaroh.
The Otis Quiclc-Sooring Uental Test was administered on the
dates of February 11th and February 12th. The California
Personality Test was administered on the dates of February
20th and February 21st. The Interest Index (Test 8t2a) was
administered on the dates of March 11th and March 12th.S.Research Method.—The Descriptive Survey Method of Research,
employing the techniques of testing and statistical analy¬
sis was used to gather the data for this study.
4. Subjects.-This study involved twenty-five T-Teen members
and twenty-five ion-T-Teen members of the Charles W. Hill
Elementary School, Atlanta, Georgia, 1956-1957.
5. Instruments.—The instruments used in this study weret
(a) Otis Quick-Scoring Mental Test (Beta Form)
(b) The California Test of Personality (Elementary)
(o) Interest Index (Test 8t2a)
6. Criterion of Reliability.—The criterion of reliability
for the observed differences between the two groups of
subjects was established as Fi8her*8 "t" of 2.58 at one
percent level of confidence.
7. Treatment of the Data.—The data obtained from the admini¬
stration of the instruments were tabulated in appropriate
tables adiioh, in turn, were statistically treated in
keeping with the purpose of the study. Finally, there was
the formulation of significant findings, implications, and
reommendations stemming from the analysis of the data
with these incorporated in the finished thesis copy.
Summary of Review of Literature.—From the study of the re¬
lated literature pertinent to this study the following conclusions
were drawnt
1. There was no significant differences in the intelligence,
achievement, personality and values between a group of Y-
Teens and a group of Non-Y-Teens on the high school level.
2. Children vary greatly in their ability to learn and in
rates at which they learn. It is therefore necessary to
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organiM tha educational progran so that provision is node
for individual differsnoss.
3. Club prograns provide opportunities for deepening those
interests which the pupil has* This deepening is really a
widening of partioular interests. Through the olub the
pupil speoialises still further* he becomes more and more
an expert in the interest that appeals to him*
4* Personality is also significantly influenced and revealed
by the depth and variety of the interests that develop*
Education is concerned to increase both*
5* The most important factor which influence character is the
home and that most of the schools and character building
organisations teach middle class values* which appeal
mainly to the middle class and to a minority of low class
youth*
6. Social environment has a great effect on character develop¬
ment* We must study the Individual and also the community
in which the individual lives*
Summary, of Findings
Introductory Statement.—The presentation of the data on the
(a) intelligence (b) personality* and (o) interests of the f-Teens
and the Non-Y-Teens of the Charles W* Hill Elementary School in
Atlanta* Georgia 1956-1967*
1* Intelligence t The raw scores for the Y-Teens ranged tram
5 to 44 and the intelligence quotients ranged from 60 to 104*
The Non-Y-Teens made raw scores ranging from 5 to 53 and
the intelligence quotients ranged from 5 to 102*
The standard error of the difference between the two means
was 2*94* The "t** was 1*40 which was not significant for
it was less than 2*58 at the one percent level of confidence*
It would appear that there was no statistically significant
difference between the intelligence of the Y-Teens and the
Non-Y-Teens*
2* Personality! Findings regarding personality between the
two groups are as follows!
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For the T»Teeiist The personal adjustment soores ranged
frost 32 to 61; the social adjustment soores ranged from
33 to 67; the total adjustment soores ranged from 77 to
123.
For the Non-T-Teenst The personal adjustment scores ranged
from 31 to 65; the sooial fi^Justment soores ranged from 35
to 67. the total adjustment soores ranged from 67 to 131.
The results obtained on the California Test of Personality
revealed no statlstioal difference between the Y^Teens and
the Non-Y-Teens.
The Otis Quiolc-Sooring Uental Ability Test
(Chronological Age)
(Tables 1 and 2)
On the Otis Quiok^Scorlng Mental Ability Test for ohronologioal
age. the following measurem were obtained;
For the Y-Teens a mean score of 152.96. a median score of 153.10
with a sigma of 7.35 and for the Von*Y-Teens a mean score of 153.06«
a mddian score of 146v67 with a sigma of 8.64.
The soores of the two groups showed a difference of the laean of
■0.12 with a standard error of the difference between the means of




(Tables 3 and 4)
On the Otis Quick-Scoring Ifental Test for mental age the
following measures were obtained;
For the Y-Teens a mean soore of 127.30. a median score of 125.60
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with a sigBia of 15.60« and for the Non^Y-Teens a stdan score of
119«50« a nedian score of 120.50 with a signa of 16.30.
The scores of the two groups showed a difference of the moan
of 7.80 with a standard error of the difference between the means
of 4.61 and a "t" of 1.76.
The Otis QuidC'Scoring Mental Test
(intelligence Quotient)
(Tables 6 and 6)
On the Otis Quick-Scoring Mental Test for the intelligence
quotient the following measures were obtainedt
For the Y-Teens a mean score of 82.60. a median score of 81.26.
with a sigma of 9.66 and for the Hon-Y-Teens a mean score of 78.40.
a median soore of 78.40 with a sigma of 11.00.
The scores of the two groups showed a difference of the mean
of 4.20 with a standard error of the difference between the means
of 2.94 and a "t" of 1.40.
The California Test of Personality
(Total Adjustment)
(Tables 7 and 8)
On the California Test of Personality for the component.
Total Adjustment, the following statistical measures were obtained!
For the Y-Teens a mean score of 103.60. a median soore of 98.00
with a sigma of 14.46 and for the Non-Y-Teens a mean score of
103.20. a median soore of 102.86 with a sigma of 17.90.
The scores of the two groups showed a difference of the mean
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of 0.40 with a standard error of the difference between the swans
of 4.60 and a "t" of 0«09»
The California Test of Personality
(Personal Adjustsient)
(Tables 9 and lO)
On the California Test of Personality for the eonponent. Per**
sonal Adjustment, the following statistical measures were obtained}
For the Y*Teens a mean score of 46*66, a median score of 47*50
with a sigma of 8*26 and for the Non-Y-Teens a mean score of 47*62,
a median score of 48*50 with a sigma of 9*12*
The scores of the two groups showed a difference of the mean
of 1*04 with a standard error of the difference between the means
of 2*04 and a "t* of 0*42*
The ealifornia Test of Personality
(Social Adjustment)
(Tables 11 and 12)
On the California Test of Personality for the component. Social
Adjustment, the following statistical measures were obtained}
For the Y*Teens a mean score of 58J0, a median score of 57*83
with a sigma of 8*68 and for the Non-Y-Teens a mean score of 55*54,
a loedlan score of 55*17 with a sigma of 9*10*
The scores of the two groups showed a difference of the mean
of 2*56 with a standard error of the difference between the means of
2*52 and a "t" of 1*02.
The California Test of Personality
(Self-Reliance)
(Tablea 13 and 14)
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On the California Test of Personality for the sub-oomponent,
SeIf-Rellanoe« the following statistical measures were obtainedi
For the Y-Teens a mean score of 9.38, a median score of 8.35
with a sigma of 1.62 and for the Non*Y-Taena a mean score of 8.54,
a median score of 8.07 with a sigma of 1.95.
^he scores of the two groups showed a difference of the mean
of .84 with a standard error of the difference between the means
of 1.59 and a “t" of .53.
The California Test of Personality
(Sense of Personal Worth)
(Tables 15 and 16)
On the California Test of Personality for the sub-oomponent.
Sense of Personal Worth, the following statistical measures were
obtainedt
For the Y-Teens a mean score of 9.22, a median score of 8.90
with a sigma of 1.73 and for the Non-Y-Tseus a mean score of 8.90,
a median score of 8.60 with a sigma of 1.50.
The scores of the two groups showed a difference of the mean
of .32 with a standard error of the difference between the means
of 1.43 and a "t” of .22.
The California Test of Personality
(Sense of Personal Freedom)
(Tables 17 and 18)
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On the California Test of Personality for the sub-component.
Sense of Personal Freedom, the following statistical measures were
obtained:
For the T-Teens a mean soore of 10*48, a median score of 10*13
wlthi a sigma of 1*98 and for the Non-Y-Teens a mean soore of 10*14,
a median soore of 10*00 with a sigma of 1*69*
The seores of the two groups showed a difference of the mean
of *34 with a standard error of the difference between the means
of 1*61 and a "t" of *21*
The California Test of Personality
(Feelizxg of Belonging)
(Tables 19 and 20)
On the California Test of Personality for the sub-component,
• 1.-
Feeling of Belonging, the following statistioal measures were ob¬
tained:
For the T-Teens a mean soore of 9*70, a median soore of 9*60
with a sigma of 1*81 and for the Non-Y-Teens a mean soore of 10*08,
a median score of 9*88 with a sigma of 1*93*
The scores of the two groups showed a difference of the mean
of -*88 with a standard error of the differenoe between the means
of 1*66 and a "t* of -*23*
Th0 California Test of Personality
(Withdrawiqg Tendencies)
(Tables 21 and 22)
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On the California Test of Personality for the sub^oomponent,
Withdrawixig Tendencies, the following statistical sieasures were ob
tainedi
For the Y-Teens a mean score of 7.82, a median score of 7.33
with a sigma of 2.69 and for th» Non-T-Teens a mean score of 7.74,
a median sooie of 7.25 with a sigma <£ 2.58.
The scores of the two groups showed a difference of the mean
of .08 with a staidard error of the difference between the means of
1.20 and a "t* of .65.
The California Test of Per sonality
(Nervous Symptoms)
(Tables 23 and 24)
On the California Test of Personality for the sub-component.
Nervous Symptoms, the following statistical measures were obtained
For the Y-Teens a mean score of 9.26, a median score of 8.38
with a sigma of 2,97 end for the Mon-Y-Teens a bb an score of 7.28,
a median scan of 6.58 with a s igaa of 2.65«
Tim scores of the two groups diowed a difference of the mean
of 1.98 with a standard error of the difference between the means
of 2.50 and a "t" of .79,
Th9 California Taat of Personality
(Social Standards)
(Tables 25 and 26)
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On the California Test of Personality for the sub^oomponent,
Social Standards, the following statistioal measures were obtained*
For the Y*Teens a wan soore of 11.14, a median soore of 10«30
with a sigma of 1.39 and for Ihe Non-Y-Teens a mean soore of 10.58,
a median soore of 10.57 with a sigma of 1.79.
The scores of the two groups showed a difference of the mean
of .56 with a standard error of the difference between the means
of 1.51 and a "t** of .37.
The California Test of Personality
(Social Skills)
(Tables 27 and 28)
On the California Test of Personality for the sub'ccxapcnent.
Social Skills, the following statistioal measures were obtained*
For the YVTeens a wan score of 9.42, a wdian soore of 9.37
with a sigma of 2.06 and for the non-Y-Teens a wan soore of 9.12,
a wdian score of 8.62 with a sigma of 2.26.
The scores of ths two groups showed a difference of the wan
of ,30 with a standard error of ths difference between the wans
of 1.92 and a "t” of .16.
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Th9 California Testiof Personallty
(Antl-Sodal Tends note s)
(Tables 29 and 30)
On the California Test of Personality for “yie sub-oomponent,
Antl~Soolal Tendencies* the following statistical measures were
obtained:
For the Y-Teens a mscn score of 9.08* a median soon of 8.66
with a d.gma of 2.18 and for the Hon-Y-Teens a mean score of 9.28*
a median score of 8.91 with a sigma of 2.70.
The scores of the two groups showed a difference of th» mean
of >.20 with a standard error of the difference between the means of
2.20 axxi a "t" of -.09.
The California Test of Personality
(Family RelatlozB)
(Tables SI and 52)
On the California Test of Persona lity for the sub-otaiponant*
Fanily Relations* the following statistical measures were obtaimd:
For the Y-Teens a mean score of 10.72* a median score of 10.24
with a sigma of 2.14 axxi for the Non-Y-Teens a mean score of 9.74*
a median score of 9.66 with a sigma of 2.53.
The scores of the two groups showed a difference of the mean
of .98 with a standard error of t he difference between the naans
of 2.10 md a "t* of .46. ,
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Tha California Taat Of Personality
(School or Oooupation
Rslati ons)
(Tables 33 aul 34)
On the California Test of Personality for the siib-component,
School or Oooupation Relations, ihe following statistical measures
were obtainedt
For the Y-Teens a mean score of 9.88, a siedian score of 9.33
with a sigma of 2.45 and for the Non-Y-Teens a mean score of 9.52,
a median score of 9.12 with a sigma of 2.27.
The scores of the two groups showed a differenoe of the mean
of .36 with a standard error of the diffexeaoe between the means of
2.10 an! a "t" of .17.
The California Test of Personality
(Cooaunity
Relations)
(Tables 35 and 36)
On the California Test of Personality for the sub-component,
ConuBunity Relations, the following statistical measures mere ob-
ta ined t
For the Y-Teens a mean score of 9.21, a median score of 9.06
with a sigma of 1.73 and for the Non-Y-Teens a mean score <£ 9.72,
a median score of 9.21 with a sigma of 1.14.
The scores of the two groups diowed a difference of the mean
of .51 with a standard error of the difference between the means of
1.29 and a "t" of -.39.
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TABLE (49
SUMMARY OP TBB DATA DERIVED FROM THE RESULTS OF THE CALIFORNIA TEST OF PERSONALITY
ADMINISTERED TO TWENTY-FIVE Y-TEENS AND TWENTY-FIVE NON-Y-TEENS
OF THE CHARLES W. HILL ELEMENTARY SCHOOL
ATLANTA, GEORGIA
1956-1957
Y-Tsons NoD^Y-Teens Difference Date
Components Mean Sigma SE Mean Sigma SS Diff.SE M1M2
of Mean
Total Adjustment 103.60 14.45 2.89 103.20 17.90 3,58 .40 4.60 .09
Personal Adjustment 48.66 8.26 1.65 47,62 9.12 1.82 1.04 2.46 .42
Self-Reliance 9.33 1.62 .32 8.54 1.95 .39 .84 1.59 .53
Sense of Personal Wcrth 9.22 1.73 .34 8.90 1.50 .30 .32 1.43 .22
Sense of Personal Freedom 10.48 1.98 .39 10.14 1.69 •33 .34 1.61 .21
Feeling of Belonging 9.70 1.81 .36 10.08 1.93 .38 -.38 1.65 -.23
Withdrawing Tendencies 7,82 2.69 .53 7.74 2.58 •51 .08 1.20 .66
Nervous Symptoms 9.26 2.97 .59 7.28 2.65 .53 1.98 2.50 .79
Social Adjustment 58.10 8.68 1.74 55.54 9.10 1.82 2.56 2.52 1.02
Social Standards 11.14 1.39 .28 10.58 1.79 .39 .56 1.51 .37
Social Skills 9.42 2.06 .41 9.12 2.26 .45 .30 1.92 .16
Anti-Sodal Tendencies 9.08 2.18 .44 9.28 2.70 .54 -.20 2.20 -.09
Family Relations 10.72 2.14 .43 9.74 2.53 •51 •98 2.10 .46
School Relations 9.88 2.45 .49 9.52 2.27 .45 •36 2.10 .17
Community Relations 9.21 1.73 .34 9.72 1.14 • 23 -.51 1.29 -.39
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3. Inter®8t8.—The finding8 for the Area of Aoademio Interests
were summarized under the following oaptionst
(a) Level of Mgh interest
(b) lAvel of low interest
(o) Level of relative difference
(d) General level of high interest
(e) General level of low interest
(f) Uanipalative and reading ties
High Interest8»»~The four ranking fields for the Y-Teens were*
English with an inoidaioe of fifteen or 60*00 percent} sooial studies,
fifteen or 60.00 percent; music, twelve or 48.00 percent; home
economics, fourteen or 66.00 percent.
For the Non-T-Teens the four raaking fields of high interest
were* home economies, eighteen or 72.00 percent; music, twelve or
48.00 percent; English, fine arts, and sports with an incidence of
eleven or 44.00 percent.
Low Interest .—The data indicated by these elementary pupils
show that Ihe four highest ranking fields in ihe Y-Teens indicated
a low interest in school work were* sports, eight or 32.00 percent;
biology and home eoonomics with an incidence of sevenseven or
28.00 percent; English, mathematics, music and industrial arts
wilh an inoldence of six or 24.00 percent; social studies with an
inoidence of five or 20.00 percent.
For the Non-Y-Teens the four ranking fields of low interest
were* English, eight or 32.00 percent; social studies and sports
with an incidence of seven or 28.00 percent; music with an incidence
of six or 24.00 percent; busimss courses, five or 20.00 percent;
and industrial arts with an incidence of four or 16.00 percent.
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RelatlTe Diffar«nc««»-Tbe data fer tha Y-Teens relative Indif-
farenoe waret busina aa ooiraaa, ae'venveen or 68.00 peroantj fine
arta« fifteen cr 60.00 peroent} phyaieal aoienoe and induatrial arta*
fourteeD or 56.00 peroentj sattaanatiea and biology, twelve or 48.00
percent; foreign language, eleven or 44.00 percent; aporta, eight
or 32.00 percent; musio, aeven or 28.00 percent.
For the Nan«Y>Teena the ranicing fields of relative indifference
were: mathematics, sixteen or 64.00 percent; Mology, fifteen or
60.00 percent; physical scienoe aid industrial arts, fourteen or
56.00 percent; foreign language, thirteen or 52.00 percent; fine
arts, twelve or 48.00 percent; business courses, ten or 40.00 per¬
cent; musio end sports, seven or 28.00 percent.
General Level of High Interest.—A total of twenty or 80.00
percent of the Y-Teens and taenty-one or 84.00 percent of the Non-
Y-Teens revealed a general high Is'te 1 of interest in overall school
work.
General Level of Low Interest.—A total of five or 20.00 percent
of the Y-Teens and a total of four or 16.00 percent for the Non-Y-
Teens revealed an acute dislike for overall school work.
Manipulative and Reading Aotivities.—Interest in manipulative
activities for the fifty pupils indicated by a total of forty-four
or 88.00 percent. 4 total of twenty-two or 88.00 peroent for the
Y-Teens, and a total of twenty-two or 88.00 peroent of the Non-Y-
Teens showed an interest in manipulative aotivitlvities.
Interest in Reading Activities,—Interest in reading
activities for the fifty pupils indicated by a total of thirty-nine
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or 78*00 psroent* A total of twanty or 80*00 poroent for the Y«
Teens and a total of nineteen or 76*00 percent for the Non-Y-Teens
showed an IxAerest in reading*
Significant Differenoe8*«»The summation of the data on signifi¬
cant difference between the group of Y-Teens and of Son-Y-Teens of
Charles W* Hill Hlenantary Sdiool, Atlanta* Georgia as revealed on
the respective component* of the tests of intelligence* personality
and inhere st is as fcllowsi
1* Otis Quick-Scoring Mental Ability Tests - No statistically
significant difference*
2* The California Test of Personality - Revealed no statisti¬
cally significant difference*
S* Interest Index • Readiig in the Y^Teen group was slightly
higher*
TABLE 50
Summary Table 38 shows that the differences between the means
are gem rally in favor of the Y-Teen group* with the exception in
two cases in which the Non-Y-Teen group has a slight advantage* The
"t’^s** are usually inferior ratios* indicating no substmtial signi¬
ficance* However* a "t" of 2*04 for Reading between the groups may
suggest a fair degree of superiority in favor of the Y-Teen group*
Otis Quick-Scoring Test
Y-Teen and Hon-Y-Teen Difference
Standard Error
of " t •
Difference
Mental Age 7*80 4*51 1*73
Chronological Age -0.12 2*28 0*05
Intelligence Quotient 4*20 2*94 1*40
Intsrast Index Total (L Soorea)
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Total (L) Scorea 1*20 1*01 1*18
Reading 5*60 2*75 2*04
ManipulatIve -0*40 1*87 0*21
California Teat of Peraomlity





Total Adjuatment 0*4^ 4*60 0.09
Peraonal Adjustment 1.04 2.46 0.42
Social Adjuatment 2*56 2.52 1.02
Coneluaiona»—On the haaia of ^aa purpoae of 'ttiia atudy and the
fizdinga derived from a atatiatieal analyaia of tin data« tiie follow¬
ing eonoluaiona aeem jitatifiedt
!• There waa ho aignifioant differenoe between the two groupa
in intelligence* Both groupa were fairly equated in chrono¬
logical age and mental age*
2* Thexe waa no aignifioant differenoe between the two groupa
on any of ihe component a of per aonality*
5* The fifty pupila of tin Charlea W. Hill Elementary Sdiool
appeared to ahow a greater intern at in Ihe fielda of Hoaio
Economical EngUah* Social Studiea* Muaio* Sporta* aid Foreign
Language *
4* Extra-Curricular aotivitiea and experienoea are inadequate
and limited in meetizig theneeda of the atudenta*
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Implloatl<«i8«-»Tha analysis and Interpretation of the data of
tills study should warrant the following implloatlonst
1* There is a need for the eduoational leaders <f the Charles
W. Hill School and of tiie eonnunity in iddeh it is looated
to realise the importance <£ a constant evaluation of the
ourriouluB and extra-eurrioular offerings with the idea of
increasing and enriching the experiences oonoerned with the
sooial adjustment, growth of personality aa well as with
mastery of academio subjects*
2* Thera is a need for administrators sod teachers to provide
a program to meet ttes pupils' needs and interests as they
grow into maturity.
Recoiimendationo.--On the basis of tiie findings, the conclusions
of this study have ths followix^g reoommendationst
1* That ths administration provide extra-curricular activities
through which pupils may gain full measure cf satisfaction.
2. That the Yoving Women's Christian Association maks use of
stendardised tests as one imans of evaluating the effective¬
ness of its pirograms*
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APPENDIX
Otis Qukk-Scoring Mental Ability Tests:New Edition
BETA TEST: FORM EM BETA
by Arthur S. Otis
Do not open this booklet, or turn it over, until you are told to do so.
Fill these blanks, giving your name, age, birthday, etc. Write plainly.
Name Grade Boy Girl
r irst name Initial Laet name
Date of birth How old are you now?
jMontli Day Year
Date 19 School City and state
Read these directions. Do what they teU you to do.
This is a test to see how well you can think. It contains questions of different kinds. Under each question there are
four or five possible answers. You are to read each question and decide which of the answers below it is the right answer.
Do not spend too much time on any one question. Here are three sample questions.
Sample a: Which one of the five things below is soft?
(I) glass (2) stone (3) cotton (4) iron (5) ice
The right answer, of course, is cotton. Th^ word cotton is No. 3. Now look at the “Answer
Spaces for Samples” at the right. In the five spaces after the Sample “a,” a heavy mark has
been made, filling the space under the 3. This is the way to answer the questions.
Try the next sample question yourself. Do not write the answer; just put a heavy mark in
the space under the number corresponding to the right answer.
Sample b: A robin is a kind of— '
(6) plant (7) bird (8) worm - (9) fish (10) flower
The answer is bird, which is answer 7; so you should answer Sample “b” by putting a heavy
mark in the space under the 7. Try the Sample “c.”
Sample c: Which one of the five numbers below is larger than 55?
(II) 53 (12) 48 (13) 29 (14) 57 (15) 16
The correct answer for Sample “ c” is 57, which is No. 14; so you would answer Sample “ c” by making a heavy black
mark that fills the space imder the number 14. Do this now.
Read each question carefully and decide which one of the answers is best. Notice what number your choice is. Then,
on the answer sheet, make a heavy black mark in the space under that number. In marking your answers, always
be sure that the question number on the answer sheet is the same as the question number in the test booklet. Erase
completely any answer you wish to change, and be careful not to make stray marks of any kind on your answer sheet
or on yoiu" test booklet. When you finish a page, go on to the next page. If you finish the entire test before the time is
up, go back and check your answers. Work as rapidly and as accurately as you can.
The test contains 80 questions. You are not supposed to be able to answer all of them, but do the best you can. You
will be allowed half an hour after the examiner tells you to start. Try to get as many questions right as possible. Be
careful not to go so fast that you make mistakes. Do not spend too much time on any one question. No questions
about the test will be answered by the examiner after the test begins. Lay your pencil down.
Do not turn this booklet until you are told to begin.
Published by World Book Company, Yonkers-on-Hudson, New York, and Chicago, Illinois
Copyright 1954 by World Book Company. Copyright in Great Britain. All rights reserved
PBINTED IN U.S-A. BETA I EM-8
This test is copyrighted. The reproduction of anypart of it by mimeograph, hectograph, or in any other
way, whether the reproductions are sold or are furnished free for use, is a violation of the copyright law.
ANSWER SPACES
FOR SAMPLES
1 2 3 4 5
a ’! ; ; 1 1 ii
6 7 8 9 10
b
11 12 13 14 15




ANSWER SHEET OTIS QUICK-SCORING-NBW EDITION: BETA I
61 62 63 64 65
64
66 67 68 69 70
e5H j| |i |j ii
71 72 73 74 76
66 i| I! ii ii ii
1 2 3 4 5
67 ii Ii N |i ii
6 7 8 9 10
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11 12 13 14 15
69
16 17 18 19 20
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21 22 23 24 25
71
26 27 28 29
72
31 32 33 34 36
73
36 37 88 39 40
74
41 42 43 44 45
76
◄-
46 47 48 49 60
76
51 52 53 54 56
77
56. 67 58 59
78 I! j| * !l
61 62 63 64 66
79
66 67 68 69 70 56 57 58 59
80 II II 11 II j| 63 11 j| ii ii
Note. Thi$ Answer Sheet is not intended for machine scoring.
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1 The opposite of weak is—
(I) poor (2) sick (3) tall (4) strong (5) young
2 Which of the five words below comes first in the dictionary?
(6) brown (7) black (8) blown (9) break (10) blend8Which answer tells best what a teakettle is?
(II) a tool (12) a weapon (13) a utensil (14) a thing (15) a machine
4 An eggshell is to an egg the same as an orange skin is to—
(16) a lemon s^ (17) an orange (18) an orange seed (19) a hen (20) a clamshell
6 Ruth is prettier than Sadie but not so pretty as Mabel. Therefore, Mabel is (?) Sadie,
(21) not so pretty as (22) just as pretty as (23) cannot say which (24) prettier than
6 The mayor is to a city as the governor is to—
(26) a nation (27) a president (28) a state (29) a council (30) an ofiice
t A stove is to heat as a refrigerator is to—
(31) a kitchen (32) cold (33) electricity (34) gas (35) food
8 Three of the four designs at the right are alike in some way.
Which one is not like the other three? (36)
9 Northwest is to southeast as up is to—
(41) north (42) higher (43) northeast (44) down (45) under
10 The opposite of clockwise is—
(46) backward (47) counterclockwise (48) right (49) left (50) round
11 Which of the five words below comes first in the dictionary?
(51) times (52) stand (53) ruled (54) grand (55) quiU
12 Which of the five persons below is most like a carpenter, a plumber, and a bricklayer?
'
(56) a postman (57) a lawyer (58) a truck driver (59) a doctor (60) a painter
13 Which of the following sentences tells best what an arm is?
(61) It goes in the coat sleeve. (62) You can put it around something.
(63) It carries the hand. (64) It is the part of the body attached to the shoulder.
(65) We have two of them
14 Four of the following things are alike. Which one is different from the other four?
(66) a beet (67) a peach (68) a radish (69) an onion (70) a potato16What is to hearing as an eye is to sight?
(71) glasses (72) voices (73) a sound (74) an ear (75) an earphone....
16 Three of the four designs at the right are alike in some way. |
Which one is not like the other three? (76) I
17 Which of the five things below is most like the moon, a balloon, and a ball?
(81) sky (82) a cloud (83) a marble (84) an airplane (85) a toy
18 Fur is to a rabbit as feathers are to—
(86) a pillow (87) a bird (88) a hair (89) an animal (90) a nest
19 What is the most important reason for using screens at windows? 8**^
(91) They are easy to paint. (92) They improve the looks of the windows. ^
(93) They keep out flies but let in the breeze. (94) They keep out burglars.
(95) They are easier to keep clean than windows are
20 Which of the five words below comes last in the dictionary?
(I) front (2) local (3) lemon (4) floor (5) knoll T.
21 The moon (?) around the earth. (Which of the following words completes the sentence best?)
(6) turns (7) goes (8) moves (9) revolves (10) spins
22 Printing is to a book as writing is to—
(II) talking (12) a letter (13) a pen (14) a friend (15) reading
23 Which of the five things below is most like a chimney, a roof, and a door?
(16) a chair (17) a bed (18) a stove (19) a window (20) a desk
24 The ground is to an automobile as water is to—
(21) a train (22) gasoline (23) the engine (24) a ship (25) a river
[ 3 ] (Go on to the next page.)
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(26) 23(4 (27) 60(4 (28) 96(4 (29) $1.50 (30) $1.00.
26 The author is to a book as the inventor is to a—
(31) machine (32) bookmark (33) discoverer (34) writer (35) magazine ....
27 Which of the following tells best what a kitchen is?
(36) a room in which to cook (37) a place to keep knives and forks
(38) a part of a house (39) a room with a table and chairs
(40) a room next to the dining room
28 If the following words were rearranged to make the best sentence, with what letter would the last word of the
. sentence begin? ^
wood made often of are floors
(41) a (42) m (43) w (44) f (45) o
29 Which ot the five things below is most like tea, milk, and lemonade?
(46) water (47) vinegar (48) coffee (49) olive oil (50) mustard
30 Three of the four designs at the right are alike in some way.
Which one is not like the other three? (51) 1 | (52) I // I (53) (54) LA^
31 Which of the sentences below tells best what a kitten is?
(56) It has whiskers. (57) It is a small animal that drinks milk.
(58) It is a playful animal. (59) It is afraid of dogs. (60) It is a young cat
32 If the following were arranged in order, which one would be in the middle?
(61) pint (62) barrel (63) cup (64) quart (65) gallon
33 If Tom is brighter than Dick and Dick is just as bright as Harry, then Harry is (?) Tom.
(66) brighter than (67) not so bright as (68) just as bright as (69) cannot say which
34 Count each 4 that has a 2 next after it in this row.
24142354624752442394328784224552242
How many are there?
(71) 1 (72) 2 (73) 3 (74) 4 (75) 536The opposite of ignorance is—
(76) beauty (77) knowledge (78) goodness (79) honesty (80) truth....
36 Four of the following words have something in common. Which one is not like the other four?
(81) cowardly (82) dishonest (83) poor (84) stingy (85) rude
37 A photograph is 3 inches wide and 5 inches long. If it is enlarged to be 12 inches wide, how long will it be?
(1) 8 in. (2) 20 in. (3) 14 in. (4) 15 in. (5) 60 in
38 The opposite of spend is—
(6) give (7) earn (8) money (9) take (10) use
39 Which of the following sentences tells best what an airplane is?
, (11) It flies. (12) It is something to travel in. (13) It is a flying conveyance.
(14) It has wings and a tail. (15) It is a mechanical bird
40 A man drove 9 miles east from his home, and then drove 4 miles west. He was then (?) of his home.
(16) 5 miles east (17) 5 miles west (18) 13 miles east (19) 13 miles west
41 If the following words were rearranged to make the best sentence, with what letter would the last word of the sen¬
tence begin?
men deep the a trench dug long
(21) d (22) 1 (23) t (24) s (25) m
42 A pitcher is to cream as a bowl is to—
(26) baseball (27) a saucer (28) coffee (29) sugar (30) a dish
43 If the following words were rearranged to make the best sentence, the Iasi word of the sentence would begin with what
letter?
cook the pie a made apple deep
(31) c (32) p (33) a (34) d (35) m
44 A very strong feeling of affection is called—
(36) sympathy (37) pity (38) admiration (39) love (40) esteem
[ 4 ] (Go on to the next page.)
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46 A chair is most likely to have —■
(41) rockers (42) upholstery (43) legs (44) a seat (45) arms
46 A boy has three dogs. Their names are Rover, Spot, and Fido. Rover is larger than Spot and Spot is larger than
Fido. Therefore, Rover is (?) Fido.
(46) smaller than (47) larger than (48) the same size as (49) cannot say which
47 Wood is to box as wire is to —■
(51) iron (52) electricity (53) doorbell (54) screen (55) fire
48 There is a saying, “It is a long road that has no turning.” It means—
(56) Most long roads are straight. (57) Things are bound to change sooner or later.
(58) Most short roads have turns. (59) It is a bad idea to turn around on the road...
49 Which of the five things below is most like a sheet, a towel, and a handkerchief?
(61) a blanket (62) a coat (63) a napkin (64) a carpet (65) a mattress
60 Three of the four designs at the right are alike in some way.
Which one is not like the other three? (66)
61 If the following were arranged in order, which one would be in the middle?
(71) foundation (72) walls (73) ceiling (74) roof (75) floor
62 Which one of these series contains a wrong number?
(1) 2-4-6-8-10 (2) 1-3-5-7-9 (3) 3-6-9-12-15 (4) 1-4-7-10-12
(5) 2-5-8-11-14
63 A pair of trousers always has—
(6) a belt (7) cuffs (8) pockets (9) a crease (10) seams
64 One number is wrong in the following series. What should that number be?
8182838485868789
(11) 9 (12) 7 (13) 6 (14) 8 (15) 5
66 A machine that works rapidly and well is said to be—
(16) fluent (17) revolutionary (18) novel (19) automatic (20) efficient
66 What letter in the following series appears a third time nearest the beginning?
ACEBDDEABCBECADABC-DE
(21) A (22) C (23) D (24) E (25) B..
67 The stomach is to food as the heart is to—
(26) a man (27) the lungs (28) blood
68 In the alphabet, which letter follows the letter that comes next after Q?
(31) O (32) S (33) P (34) T (35)
69 Most persons prefer automobiles to buses because—
(36) it is always cheaper to use an automobile.
(38) an automobile gets you where you want to go when you want to go.
(39) automobiles are easier to park i
60 The opposite of contract is—
(41) explode (42) detract (43) expend (44) die (45) expand
61 In a certain row of trees one tree is the fifth one from either end of the row. Kow many trees are there in the row?
(46) 5 (47) 8 (48) 10 (49) 9 (50) 11
62 There is a saying, “Honesty is the best policy.” It means —
(51) Honesty is more important than generosity.
(52) In the long run it pays to be honest. (53) Honest people become wealthy.-
(54) You can never tell what a dishonest person will do
(29) a pump (30) beating
R
(37) the bus carries too many persons. ^
(Go on to the next page.)
63 Three of the four designs at the right are alike in some way.
Which one is not like the other three?
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64 The one of two objects that is not so good as the other is said to be—
(61) unsuitable (62) lesser (63) single (64) inferior (65) unnecessary....
66 If the following words were rearranged to make the best sentence, the last word of the sentence would begin wi
what letter? j
fall clouds from the raindrops dark
(66) f (67) d (68) t (69) c (70) r : j
66 An object or institution that is not likely to move or change is said to be—
(71) fundamental (72) stable (73) temporary (74) solid (75) basic j
67 Worst is to bad as (?) is to good. t
(I) more (2) better (3) best (4) very good (5) excellent
68 If the following persons were arranged in order, which one would be in the middle?
(6) grandfather (7) grandson (8) brother (9) uncle (10) nephew
69 A man who buys and sells when there is considerable danger of loss is said to—
(II) transact (12) stipulate (13) contract (14) speculate (15) bargain
70 Which tells best what a refrigerator is?
(16) a piece of kitchen furniture (17) a place to store food
(18) an electrical device for the kitchen (19) a large white box
(20) a cabinet for keeping food cold
71 There is a saying, “A bird in the hand is worth two in the bush.” Itmeans— (21) Two birds are worthmore than onj
(22) Something you are sure of is twice as good as something doubtful.
(23) Your own bird is worth two that belong to others.
(24) It is hard to catch birds that are in bushes
72 When the time by a clock was 14 minutes past 9, the hands were interchanged. The clock then said about—
(26) 14 minutes past 3 (27) 14 minutes of 10 (28) 14 minutes past 2
(29) 14 minutes of 3
73 One number is wrong in the following series. What should that number be?
1928394859687989
(31) 9 (32) 7 (33) 8 (34) 6 (35) 5..
74 The boy deserves (?) for his effort and perseverance.
(36) condemnation (37) censure (38) scholarship (39) commendation
(40) a medal
76 One number is wrong in the following series. What should that number be?
1 2 4 8 16 32 48 128
(41) 96 (42) 6 (43) 64 (44) 12 (45) 24
76 If I have a large box with 4 smaller boxes in it and 3 very small boxes in each small box, how many boxes do I
have in all?
(46) 7 (47) 12 (48) 13 (49) 16 (50) 17
77 If each 3 in the following series were changed to a 2 and if each 1 were dropped out, the seventh 2 would be followc
by what number? (Do not mark the paper.)
1252315234231342225
(51) 1 (52) 3 (53) 2 (54) 4 (55) 5
78 There is a saying, “An ounce of prevention is worth a pound of cure.” It means—
(56) Prevention is a good cure. (57) Prevention and cure can be purchased by weigl>
(58) It is much better to prevent something than to cure it.
(59) It is much better to cure something than to prevent it
79 Which of the five words below is most like heavy, blue, and nice?
(61) weight (62) round (63) sky (64) color (65) weather •
80 In a foreign language, boli deta kipo means very good weather; boli cora means bad weather; and deta sedu means very
What word means good?
(66) boli (67) deta (68) cora (69) kipo (70) sedu
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Th is booklet contains some ^questions which con be answered YES or NO. Your
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INSTRUCTIONS TO PUPILS
DO NOT WRITE OR MARK ON THIS TEST BOOKLET UNLESS TOLD TO DO SO BY THE EXAMINER.
You are to decide for each question whether the answer is YES or NO and mark it as you are told. The following
are two sample questions:
SAMPLES
A. Do you have a dog at home? YES NO
B. Can you ride a bicycle? YES NO
DIRECTIONS FOR MARKING ANSWERS
ON ANSWER SHEETS
Make a heavy black mark under the word YES or NO
to show your answer. If you have a dog at home, you
would mark under the YES for question A as shown
below. If you cannot ride a bicycle, you would mark




Remember, you mark under the word that shows your
answer. Now find Samples A and B on your answer
sheet and show your answer for each by marking YES
or NO. Do it now. Find answer row number 1 on your
answer sheet. Now wait until the examiner tells you to
begin.
ON TEST BOOKLETS
Draw a circle around the word YES or NO, whichever
shows your answer. If you have a dog at home, drew
a circle around the word YES in Sample A above; if
not, draw a circle around the word NO. Do it now.
If you can ride a bicycle, draw a circle around the,
word YES in Sample B above; if not, draw a circle
around the word NO. Do it now.
Now wait until the examiner tells you to begin.
After the examiner tells you to begin, go right on from one page to another until you have finished the test or ore
told to stop. Work as fast as you can without making mistakes. Now look at item 1 on page 3. Ready, begin.
Page 2
CTP-E-AA
SECTION 1 A SECTION 1 B1.Do you usually keep at your
work until it is done? YES NO
13.Do your friends generally think
that your ideas are good? YES NO
2. Do you usually apologize when
you are wrong? YES NO
3. Do you help other boys and girls
have a good time at parties? YES NO
4. Do you usually believe what
Other boys or girls tell you? YES NO
5. Is it easy for you to recite or
talk in class? YES NO
6. When you have some free time,
do you usually ask your parents
or teacher what to do? YES NO
7. Do you usually go to bed on
time, even when you wish to stay
up? YES NO
8. Is it hard to do your work when
someone blames you for some¬
thing? YES NO9.-^ Can you often get boys and girls
to do what you want them to? YES NO10.Do your parents or teachers
usually need to tell you to do
your work? YES NO
14. Do people often do nice things
for you? yes NO
15. Do you wish that your father (or
mother) had a better job? YES NO
16. Are your friends and classmates
usually interested in the things
you do? yes no
17. Do your classmates seem to
think that you are not a good
friend? YES NO
18. Do your friends and classmates
often want to help you? YES NO
19. Are you sometimes cheated when
you trade things? YES NO
20. Do your classmates and friends
usually feel that they knowmore
than you do? YES NO
21. Do your folks seem to think that
- you are doing well? TES NO
22. Can you do most of the things
you try? YES NO11.If you are a boy, do you talk to
new girls? , If you are a girl, do
you talk to new boys ? YES NO
23. Do people often think that you
cannot do things very well? YES NO12.Would you rather plan your own
work than to have someone else
plan it for you? YES NO
Page 3
CTP-E-AA
^r\ right on tov3^ the next column
Section 1 A
(number right)
Do most of your friends and





SECTION 1 C SECTION 1 D25.Do you feel that your folks boss
you too much? YES NO
37.Do pets and animals make
friends with you easily? YES NO
26. Are you allowed enough time to
play? yes no
27. May you usually bring your
friends home when you want to? YES NO
28. Do others usually decide to
which parties you may go? YES NO
29. May you usually do what you
want to during your spare time? YES NO
30. Are you prevented from doing
most of the things you want to? YES NO
38. Are you proud of your school? YES NO
39. Do your classmates think you
cannot do well in school? YES NO
40. Are you as well and strong as
most boys and girls? YES NO
41. Are your cousins, aunts, uncles,
or grandparents as nice as those
of most of your friends? YES NO
42. Are the members of your family
usually good to you? YES NO
31. Do your folks often stop you from
going around with your friends? YES NO
32. Do you have a chance to see
many new things? YES NO
33. Are you given some spending
money? YES NO
43. Do you often think that nobody
likes you? YES NO
44. Do you feel that most of your
classmates are glad that you are
a member of the class? YES NO45.Do you have just a few friends? YES NO34.Do your folks stop you from
taking short walks with your
friends? YES NO
46.Do you often wish you had some
other parents? YES NO35.Are you punished for lots of little
things? YES NO
47.Is it hard to fin(i friends who
will keep your secrets? YES NO36.Do some people try to rule you




'Jv' THE NEXT COLUMN
Section I C
(number right)
48.Do the boys and girls usually





SECTION 1 E SECTION 1 F
49. Have people often been so unfair
that you gave up? YES NO
50. Would you rather stay away
from most parties? YES NO
51. Does it make you shy to have
everyone look at you when you
enter a room? YES NO
52. Are you often greatly discour¬
aged about many things that
are important to you? YES NO
53. Do your friends or your work
often make you worry? YES NO
54. Is your work often so hard that
you stop trying? YES NO
55. Are people often so unkind or
unfair that it makes you feel bad? YES NO
61. Do you often have dizzy spells? YES NO
62. Do you often have bad dreams? YES NO
63. Do you often bite your finger¬
nails? YES NO
64. Do you seem to have more head¬
aches than most children? YES NO
65. Is it hard for you to keep from
"being restless much of the time? YES NO
66. - Do you often find you are not
hungry at meal time? YES NO
67. Do you catch cold easily? YES NO56.Do your friends or classmates
often say or do things that hurt
your feelings? YES NO
68.Do you often feel tired before
noon? YES NO57.Do people often try to cheat
you or do mean things to you? YES NO
69.Do you believe that you have
more bad dreams than most of
the boys and girls? YES NO58.Are you often with people who
have so little interest in you
that you feel lonesome? NO
70. Do you often feel sick to your
stomach? YES NO59.Are your studies or your life so
dull that you often think about
many other things? NO
71. Do you often have sneezing
spells? YES NO





v3W the next column
Section I E
(number right)





SECTION 2 A SECTION 2 B
73. Is it all right to cheat in a game
when the umpire is not looking? YES NO
74. Is it all right to disobey teachers,
if you think they are not fair to
you? yes no
85. Do you let people know you are
right no matter what they say? YES NO
86. Do you try games at parties even
if you haven’t played them be¬
fore? YES NO
75. Should one return things to
people who won’t return things
they borrow? YES NO
76. Is it all right to take things you
need if you have no money? YES NO
77. Is it necessary to ^thank those
who have helped you? YES NO
78. Do children need to obey their
fathers or mothers even when
their friends tell them not to? YES NO
79. If a person finds something, does
he have a right to keep it or sell
it? YES NO
87. Do you help new pupils to talk
to other children? YES NO
88. Does it make you feel angry
when you lose in games at
parties? YES NO
89. Do you usually help other boys
and girls have a good time? YES NO
90. Is it hard for you to talk to
people as soon as you meet them? YES NO
91. Do you usually act friendly to
people you do not like? YES NO80.Do boys and girls need to do
what their teachers say is right? YES NO
92.Do you often change your plans
in order to help people? YES NO
81. Should boys and girls ask their
parents for permission to do
things? yes no
82. Should children be nice to
people they don’t like? YES NO
83. Is it all right for children to cry
or whine when their parents
keep them home from a show? YES NO
93. Do you usually forget the names
of people you meet? YES NO
94. Do the boys and girls seem to
' think you are nice to them? YES NO
95. Do you usually keep from show¬
ing your temper when you are
angry? YES NO84.When people get sick or are in














SECTION 2 C SECTION 2 D
97. Do you like to scare or push
smaller boys and girls? YES NO
98. Have unfair people often said
that you made trouble for them? YES NO
99. Do you often make friends or
classmates do things they don’t
want to? YES NO
100. Is it hard to make people re¬
member how well you can do
things? YES NO
101. Do people often act so mean
that you have to be nasty to
them? yes no
102. Do you often have to make a
“fuss” or “act up” to get what
you deserve? YES NO
109. Do your folks seem to think
that you are just as good as
they are? YES NO
110. Do you have a hard time be¬
cause it seems that your folks
hardly ever have enough money? YES NO
111. Are you unhappy because your
folks do not care about the
things you like? YES NO
112. When your folks make you
mind are they usually nice to
you about it? YES NO
113. Do your folks often claim that
you are not as nice to them as
you should be? YES NO
114. Do you like both of your par¬
ents about the same? YES NO
103. Is anyone at school so mean
that you tear, or cut, or break
things? yes no
104. Are people often so unfair that
you lose your temper? YES NO
105. Is someone at home so mean
that you often have to quarrel? YES NO
106. Do you sometimes need some¬
thing so much that it is all right
to take it? YES NO
107. Do classmates often quarrel
with you? yes NO
108. Do people often ask you to do
such hard or foolish things that
you won’t do them? -YES NO
115. Do you feel that your folks
fuss at you instead of helping
you? YES NO
116. Do you sometimes feel like run¬
ning away from home? YES NO
117. Do you try to keep boys and
girls away from your home be¬
cause it isn’t as nice as theirs? YES NO
118. Does it seem to you that your
folks at home often treat you
mean? YES NO
119. Do you feel that no one at home
loves you? YES NO
120. Do you feel that too many







RIGHT ON TO ^




SECTION 2 E SECTION 2 F
121. Do you think that the boys and
girls at school like you as well
as they should? TES NO
122. Do you think that the children
would be happier if the teacher
were not so strict? YES NO
123. Is it fun to do nice things for
some of the other boys or
girls? yes no
124. Is school work so hard that you
are afraid you will fail? YES NO
125. Do your schoolmates seem to
think that you are nice to
them? yes no
126. Does it seem to you that some
of the teachers “have it in for”
pupils? yes no
127. Do many of the children get
along with the teacher much
better than you do? YES NO
128. Would you like to stay home
from school a lot if it were right
to do so? yes no
129. Are most of the boys and girls
at school so bad that you try to
stay away from them? YES NO
13Q. Have you found that some of
the teachers do not like to be
with the boys and girls? YES NO
131. Do many of the other boys or
girls claim that they play games
more fairly than you do? YES NO
132. Are the boys and girls at school
usually nice to you? YES NO
133. Do you visit many of the inter¬
esting places near where you
live? yes no
134. Do you think there are too few
interesting places near your
home? YES NO
135. Do you sometimes do things to
make the place in which you
live look nicer? YES NO
136. Do you ever help clean up
things near your home? YES NO
137. Do you take good care of your
own pets or help with other
people’s pets? YES NO
138. Do you sometimes help other
people? yes NO
139. Do you try to get your friends
to obey the laws? YES NO
140. Do you help children keep away
from places where they might
get sick? yes NO
141. Do you dislike many of the
people who live near your
home? yes NO
142. Is it all right to do what you
please if the police- are not
around? YES NO
143. Does it make you glad to see
the people living near you get





































Director of the Study
Max MoConn,



















AN EVALUATION INSTRUMENT OF THE EIGHT-YEAR STUDY
General Instructions
The Interest 'Index lists 200 activities commonly carried on in twelve
different fields of study. You are to tell whether you like, dislike, or are
indifferent to each of these activities. Record these answers on the answer
sheet on page 2 of the Interpretative Leaflet. Do not write in this test
booklet.
You have probably never engaged in some of the activities which are
listed. If the activity sounds interesting and profitable, answer that you
like it; if it sounds boring and useless, answer that you dislike it; and if
you have no feeling about it one way or the other, answer that you are
indifferent to it. If you can’t do some of these things, such as writing
stories, mark them according to whether you would like to be able to do
them, whether you would dislike them even if you could do them, or
whether you would be indifferent to them.
Try to mark every item. Work rather rapidly and trust the way you feel
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INTEREST INDEX
Directions: First of all, write your name and the other information requested on the cover of the Interpretative
Leaflet. Then fold back your leaflet so that only the answer sheet (page 2) is visible. Read the directions at the
top of the page.
As you read each item in this Index, first decide whether you like, dislike, or are indifferent to it. Then record
your answer on the answer sheet of the Interpretative Leaflet. In the blank after the number of the activity,
write:
L if you like or would enjoy the activity,
I if you are indifferent to the activity,
D if you dislike or would not enjoy the activity.
1. To write stories.
2. To learn how to go about getting a job.
3. To go on trips with a class to find out about
conditions such as housing, unemployment, etc.,
in various parts of your community.
4. To take part in class discussions of literature.
5. To visit stores, factories, offices, and other places
of business to find out how their work is carried
on.
6. To correspond in a foreign language with a
student in another country.
7. To play baseball or softball.
8. To take part in a campaign against countries or
business firms which treat people unjustly.
9. To speak a foreign language.
10. To play gsminasium games such as dodge ball,
relays, two-deep, etc.
11. To decorate a room.
12. To sing songs at parties, picnics, etc.
13. To attend public meetings to protest against
something which you regard as unfair.
14. To learn how to cook well (in camp or at home).
15. To sing in a glee club, chorus, or choir.
16. To put eggs into an incubator and open one
every day to see how the chick develops.
17. To sketch or paint.
18. To try to estimate the answer in problems in¬
volving size, weight, distance, etc.
19. To experiment with plants to find out how vari¬
ous conditions of soil, water, and light affect
their growth.
20. To carve wood, soap, or stone.
21. To make chemical compounds.
22. To make things of wood, metal, etc.
23. To do the arithmetic necessary in planning trips
or parties for a class.
24. To study rock formations and to learn how they
developed.
25. To make mechanical drawings or blueprints.
26. To write poetry.
27. To find out about occupations which you might
enter: chances of getting work, nature of the
work, salary, qualifications and training needed,
etc.
28. To analyze, compare, and criticize the platforms
or proposals of different political parties.
29. To discuss books with friends.
30. To have assembly programs in which successful
men discuss their fields as a possible career.
31. To write in a foreign language.
32. To play basketball.
33. To write letters to public officials urging them
to support or oppose a certain course of action.
34. To listen to broadcasts in a foreign language.
35. To play horseshoes or quoits.
36. To take care of a home and its surroundings:
cleaning, arranging furniture, gardening, etc.
37. To play a musical instrument.
38. To get people to vote for certain candidates for
public offices.
39. To set an attractive table for guests.
40. To take music lessons.
41. To experiment with animals to see how different
foods affect their health and growth.
42. To draw cartoons.
43. To make graphs, charts, and statistical tables.
44. To do delicate experiments requiring the use of
exact instruments such as microscopes, balances,
micrometers, etc.
45. To make linoleum blocks or woodcuts.
46. To find out how various types of motors work:
gasoline, diesel, electric, steam, etc.
47. To make things of leather, paper, beads, raffia,
reed, etc.
48. To construct geometric figures with ruler, com¬
passes, and protractor.
49. To find out what light is and how it may be
used or controlled, as in optical instruments.
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50. To repair furniture, electrical appliances, etc.
51. To write for the school newspaper or magazine.
52. To have a job in a business office or store as
training for a regular job.
53. To hear lectures or radio talks on political and
social problems.
54. To speak at a club or class meeting.
55. To typewrite business letters.
56. To make English translations of passages writ¬
ten in a foreign language.
57. To play field hockey or ice hockey.
58. To study and discuss such problems as unem-
plo3Tnent, housing, crime, etc.
59. To learn the grammar of a foreign language.
60. To shoot with bow and arrows.
61. To keep a house in order.
62. To play in an orchestra or a band.
63. To write about political or social issues, prob¬
lems, or events.
64. To go shopping for food.
65. To make up tunes to hum or to compose music.
66. To experiment with mouthwashes and antisep¬
tics to find out whether they really prevent in¬
fection.
67. To make posters.
68. To study graphs, charts, and statistical tables
giving figures related to some problem which
you are investigating.
69. To make and classify a collection of plants or
insects.
70. To model with clay or to make pottery.
71. To repair or construct a radio.
72. To make models of buildings, airplanes, boats,
trains, etc.
73. To learn how mathematics is used in figuring
life-insurance rates, taxes, etc.
74. To visit an observatory to learn how astronomers
study the stars.
75. To set type and operate a printing press.
76. To learn how to write interesting letters.
77. To talk with people in various lines of business
about the nature of their work.
78. To take part in discussions of current events
both in school and at home.
79. To join in a public-speaking class.
80. To operate business machines such as the adding
machine, the dictaphone, the mimeograph, etc.
81. To compare the different ways in which the
same idea is expressed in English and in foreign
languages.
82. To take part in track and field events.
83. To follow day-by-day reports of the development
of some national or international situation or
problem.
84. To study the derivation of English words from
words in other languages.
85. To tap dance or clog.
86. To sew, mend, knit, weave, or crochet.
87. To play in a dance orchestra.
88. To collect clippings about current affairs for a
bulletin board.
89. To plan well-balanced meals.
90. To conduct a band, orchestra, or chorus.
91. To dissect frogs and rats to find out what the
skeleton, muscles, nerves, and organs are like.
92. To draw illustrations for books or articles.
93. To use statistics and statistical methods in
studying such problems as unemployment, hous¬
ing, taxation, etc.
94. To make careful observations to find out wheth¬
er certain popular beliefs are true, such as
whether red-haired t)eople have bad tempers,
whether additional vitamins in a normal diet
will prevent colds, whether it is dangerous to
eat fish and ice cream together, etc.
95. To make jewelry.
96. To develop and print photographs.
97. To tinker with mechanical things.
98. To take part in a mathematics club.
99. To find out what certain substances like soap,
cellophane, paint, etc., are made of.
100. To paint or refinish furniture, woodwork, etc.
101. To read great novels written in the past.
102. To learn anything in school which may possibly
be useful in business, such as mathematics, Span¬
ish, punctuality, courtesy, etc.
103. To read detailed accounts by foreign correspond¬
ents of the backgrounds and causes of events in
other countries.
104. To read reviews of new books.
105. To learn how to take dictation in shorthand.
106. To read stories and plays in a foreign language.
107. To play volleyball.
108. To compare accounts of the same events in dif¬
ferent newspapers.
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109. To read articles and books by foreign writers to
get their points of view on international prob¬
lems.
110. To do setting-up exercises.
111. To design clothes, textiles, etc.
112. To listen to a symphony orchestra on the radio.
113. To read magazine articles about current affairs,
such as what our government is doing, what is.
going on in foreign countries, etc.
114. To test clothes and textiles for durability and
quality.
115. To go to concerts or operas.
116. To study how certain characteristics of plants
and animals are inherited and how they may be
improved by breeding.
117. To design decorative objects such as lamps,
bookends, ash trays, etc.
118. To read about how distances to inaccessible
places are measured, such as from the earth to
the sun.
119. To read such books as the Life of Pasteur, Mi¬
crobe Hunters, Arrowsmith (the life of a doc¬
tor), etc.
120. To read about the lives of great artists.
121. To read scientific theories about the origin of
the earth and other planets.
122. To draw plans for houses, buildings, or things
you wish to make.
123. To try various mathematical tricks or puzzles.
124. To find out how to predict changes in the
weather.
125. To work with electric motors, transformers, wir¬
ing, etc.
126. To read poetry.
127. To learn how to sell merchandise successfully.
128. To read about labor problems, strikes, unions,
etc.
129. To study the development of English or Ameri¬
can literature.
130. To learn how to keep accounts in business, to
figure costs and profits, and to do other book¬
keeping operations.
131. To read newspapers and magazines written in a
foreign language.
132. To play tennis or badminton.
133. To study different systems of government: the
English parliamentary system, the city-manager
plan, civil service, communism, fascism, etc.
134. To compare the customs and ideas of people in
other countries with our own.
135. To do acrobatic stunts.
136. To look at pictures and floor plans of well-de¬
signed homes.
137. To pick out which instrument in an orchestra
is playing a certain part.
138. To study and discuss what our government
should do about foreign affairs.
139. To learn how to take care of infants and sick
people.
140. To study the history of music.
141. To study diseases: what causes them and how
they may be prevented or treated.
142. To study and experiment with color combina¬
tions.
143. To memorize figures or measurements such as
the population of cities, the distance from one
place to another, etc.
144. To study how soil conservation and flood con¬
trol are related.
145. To study the history of art, architecture, etc.
146. To read about the processes of manufacturing
such articles as rayon, photographic film, cello¬
phane, etc.
147. To watch carpenters, mechanics, and other
craftsmen at work.
148. To work problems in arithmetic.
149. To find out what makes the different colors in
neon lights.
150. To find out about the newest developments in
architecture.
151. To read biographies and autobiographies.
152. To study how to display and advertise goods.
153. To read about how people lived in the past.
154. To study English grammar.
155. To learn how the routine work of a business of¬
fice is carried on.
156. To read translations of foreign novels, plays, etc.
157. To take part in swimming or diving contests.
158. To compare the problems and conditions of to¬
day with those of various times in the past.
159. To compare a foreign civilization and its prob¬
lems with our own.
160. To listen to sports broadcasts.
161. To plan a home within a given budget.
162. To listen to phonograph records of classical
music.
163. To study the history of your community or state.
164. To read the reports of bureaus which test vari¬
ous products and tell whether they are safe to
use and worth what they cost.
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165. To study the music of particular composers such
as Bach and Beethoven.
166. To find out what causes the changes in people
as they grow up.
167. To see art exhibits.
168. To read about how mathematics is used in devel¬
oping scientific theories such as the explanation
of how the planets move around the sun.
169. To find out why children are like their parents
in certain ways and yet differ from them in
other ways.
170. To talk about painting, sculpture, and other arts
with people who are interested in them.
171. To read about new scientific developments such
as the cyclotron (atom-smasher), new uses of
X rays, the “electric eye,” etc.
172. To study fine craftsmanship in wood, metal, pot¬
tery, printing, etc.
173. To work on algebra problems.
174. To find out what fire is: what happens when
things burn.
175. To read articles about how to make things, such
as those in Popular Mechanics.
176. To read books of travel and exploration.
177. To learn the general principles which explain
and control business practices, the rise and fall
of prices, depressions, etc.
178. To find out when certain historic events took
place, when certain famous people lived, etc.
179. To consult a dictionary to find the meaning of
unusual or rarely used words.
180. To study laws and court decisions which apply
to business.
181. To read books dealing with life in other coun¬
tries.
182. To play golf.
183. To find out how historical events in one country
or at one time were influenced by events in other
countries or at other times.
184. To find out how languages have changed and
grown and influenced one another.
185. To act as manager of an athletic team.
186. To read “household hints” and other articles
about the care of the home.
187. To analyze the structure of a musical composi¬
tion, picking out themes, development, etc.
188. To study the history of present political and
social problems to find out what causes them and
what has been done about such problems in the
past.
189. To learn how to select clothing of suitable mate¬
rials and design.
190. * To read about great musicians.
191. To study how diet and exercise affect a person’s
complexion and weight.
192. To collect reproductions of paintings.
193. To read about the lives of famous mathemati¬
cians.
194. To find out how dangerous bacteria may he kept
out of water, milk, and other foods.
195. To learn to recognize the work of particular
artists such as Rembrandt, Whistler, and Van
Gogh.
196. To read about the construction and use of the
new 200-inch telescope.
197. To see exhibits which show how automobiles,
rubber tires, rayon, paper, etc., are made.
198. To work out proofs of exercises in geometry.
199. To read about the lives of great scientists.







AN EVALUATION INSTRUMENT OF THE EIGHT-YEAR STUDY
INTERPRETATIVE LEAFLET, ANSWER SHEET AND PROFILE CHART
No. 278-42-2
Directions to the Student
Fill in the information requested in the blank spaces
on this page. Then turn to page 2, the answer sheet.
Fold this leaflet back so that only page 2 is visible.
Name - School
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Directions for Answer Sheet
In the spaces below, record your responses to the items in the Interest Index. Do this before you read the
directions that follow. For the time being, ignore the columns labeled “D” and “L” at the extreme left and
right of the answer sheet.
ANSWER SHEET
D
a 1 26 51 76 101 . 126 . 151 . 176
L
a
j 2 27 52 77 102 127 152 177 j
d 3 28 53 78 103 . 128 . 153 . 178 d
a 4 29 54 79 104 . 129 . 154 179 a
} 5 30 55 80 105 130 155 180 j
b 6 31 56 81 106 . 131 . 156 . 181 b
1 7 32 57 82 107 132 157 182 1
d 8 33 58 83 108 . 133 158 183 * d
b 9 34 59 84 109 . 134 159 184 • b
1 10 3o 60 85 110 135 160 185 1
k 11 36 61 86 111 136 161 186 k
g 12 37 62 . 87 . 112 137 162 187 g
d 13 38 63 88 113 . 138 163 . 188 • d
k 14 * 39 64 89 114 139 164 . 189 k
g ir> 40 65 90 115 140 165 190 • g
c 16 41 66 91 116 141 166 191 e
h 17 42 67 . 92 117 142 167 192 h
c 18 43 68 93 118 . 143 168 . 193 • c
e 19 44 69 . 94 119 . 144 169 194 e
h 20 45 70 . 95 . 120 . 145 170 195 h
f 21 46 71 96 121 . 146 . 171 . 196 f
i 22 47 72 97 122 147 172 197 i
c 23 48 73 98 123 148 173 198 c
f 24 49 74 99 124 149 174 199 f
i 25 50 75 100 125 150 175 . 200 i
•
Directions for Scoring Answer Sheet
After you have marked all the items, count the
number of D’s you have written in each line across
the page and write this number in the space under D
at the left of each line. Then count the number of L’s
in each line and write this number in the space under
L at the right of each line.
Then go on to the profile chart on the next page.
Directions for Profile Chart
Consider first the three columns headed “Field,”
“Items,” and “D” on the profile chart on the next
page. The first field listed is English; opposite this in
the column headed “Items” is the entry “l-|-4.”
This means that you are to add the two numbers you
have written on the answer sheet in the blanks to the
left of items 1 and 4 and enter the sum of these two
PROFILE CHART
FIELD Items D DISLIKES LIKES L Ttrms
ft. EKOLISH 1-1-4 . . . .
1 -
17fl-j-17Q
16 12 8 4 0 4 8 12 16
b. FOREIGN LANGUAGES 6-|-9 : . . . : . . : . . . :
1
. : 181-fl84
16 12 8 4 0 4 8 12 16
c. MATHEMATICS 18-1-23 : . : . 1. 193-fl98
16 12 8 4 0 4 8 12 16




24 18 12 6 0 6 12 18 24
e. BIOLOGY 16-1-19 : . : . 1-^ . . . : 1914-194
16 12 8 4 0 4 8 12 16
f. PHYSICAL SCIENCES 21+2i : . . : . . . : .
1
. . . : 1964-199
16 12 8 4 0 4 8 12 16
g. MUSIC 12-1-15 . : : .
1
. . . : 1874-190
16 12 8 4 0 4 8 12 16
b. FINE ARTS 17-1-20 : . . . : 7. . : . . . : 1924-195
16 12 8 4 0 4 8 12 16
i. INDUSTRIAL ARTS 22-1-25 : . . : . . . : .
1
. . . : 1974-200
16 12 8 4 0 4 8 12 16
J. BUSINESS COURSES 2-1-5 . . : . : . . . : . . .
-1
. . . : 1774-180
16 12 8 4 0 4 8 12 16
k. HOME ECONOMICS 11-1-14
1
: . . . : . . . . : 1864-189
16 12 8 4 0 4 8 12 16
1. SPORTS 7-1-10 . : . . : . . . : . . .
-1
. . . : 1824-185
16 12 8 4 0 4 8 12 16
H
m. MANIPULATIVE left dots : left dots
38 28 19 10 0 10 19 28 38
n. BEADING right dots : . . : . . : . . : . . : .
1 -7 . : . : right dots
35 26 17 9 0 9 17 26 35
0. TOTAL D :.. . :.. . . .. .: L
200 150 100 50 0 50 100 150 200
numbers in the first blank in column D on the profile represents the number of activities you dislike in the
chart. At the extreme right of the Profile Chart is a field of Eng lish and. similarly. the total you have
column headed “L” and next to that is another col¬
umn headed “Items.” The “176+179” under
“Items” means that you are to add the two numbers
you have written in the blanks opposite items 176 and
179 on the answer sheet and enter the sum of these
two numbers in the first blank in column L on the
profile chart. Since all items pertaining to English
are listed in the two horizontal lines beginning 1 and
4 (that is, items 1, 26, 51, 76, 101, 126, 151, and 176,
plus items 4, 29, 54, 79, 104, 129, 154, and 179), the
total you have entered in the Profile Chart under ‘D”
entered under “L” represents the number of activi¬
ties you like in that field.
Note that each of these two lines on the answer sheet
is identified by the letter “a” at the extreme left and
right and that the field “English” on the Profile
Chart is also identified by an “a”. This provides an
additional check that you are adding together the
appropriate lines for the field and also helps you to
find the items that refer to any given field of study,
should you wish to study your reactions to it more
carefully.
Follow the procedure described above for fields “a”
through “1” on the Profile Chart. There will be only
two numbers to add for all of these fields except social
studies, which has three.
Fields “m” and “n” are calledMANIPULATIVE
and READING: doing things with the hands as con¬
trasted with activities involving reading. All MANIP¬
ULATIVE activities are on the left of the line down
the middle of the answer sheet; all READING activi¬
ties are on the right; both are marked by dots. For ex¬
ample, note the dots after the answer spaces for items
11, 14, 16, 17, 19, and 20. Count the number of D’s
and L’s in these fields and write these numbers in the
spaces after MANIPULATIVE and READING.
Finally, add the numbers in column D from “a”
down to “1,” and write the sum after TOTAL in col¬
umn D. Do the same for column L and write this sum
after TOTAL in column L. Do not include the num¬
bers for “m” and “n,” which are set off by lines, for
that would involve counting certain activities twice.
These TOTALS show how much you like school ac¬
tivities in general.
Now you are ready to draw a picture of your pat¬
tern of interests. Draw a line across the profile chart
for each field from the dot corresponding to the num¬
ber of items you disliked in that field to the dot cor¬
responding to the number of items you liked. The
lines farthest to the right will represent your fields of
greatest interest; the lines farthest to the left, the
fields that you most strongly dislike. Short lines will
represent fields to which you are indifferent.
The short vertical lines printed in the chart repre¬
sent the average of 261 eleventh-grade boys on likes;
the horizontal lines, the average of 281 eleventh-grade
girls. No data are now available on dislikes. More
adequate comparative figures will be published as soon
as they become available.
If you have any reason to believe that some of the
lines on your profile chart do not truly represent your
interests in these fields, explain your reason in the
space below.
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